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ABSTRACT
This phenomenological study investigated international students' experiences with the sense of
double consciousness while studying in United States (U.S.) universities. This study provided
insights into how this sense of duality impacted international students’ heritage identities. I
adopted qualitative research designs to provide me breadth and in-depth understanding of the
international students’ experiences. I employed a phenomenological approach to find common
meanings among international students with similar experiences regarding the sense of double
consciousness. To gather data relevant to this study, I used qualitative surveys and I interviewed
11 international students from different countries and backgrounds. Although most participants
were unaware of the concept of double consciousness, they lived this phenomenon, felt its
effects, and developed mechanisms to cope with it. To elucidate the findings, I utilized two
theoretical lenses: Du Bois’s (1903) double consciousness theory, and Berry’s (1992)
acculturation theory. International students should be aware of this phenomenon and seek
appropriate help whenever necessary. Educational institutions of higher learning should provide
appropriate means to help these international students who struggle with the sense of double
consciousness. Future studies could investigate the long-term effects of double consciousness on
international students’ identity, family, and society in general.
Keywords: Double consciousness, Du Bois’s notion of double consciousness, International
students, Identity, Cultural identity, Cultural differences.
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CHAPTER ONE: INTRODUCTION
As an international student at a university in the United States and a woman married to an
American man, I interact every day with people from diverse cultures and beliefs while
struggling to cope with two different identities. My identity as an American has developed over
the time I have spent in this country. I was simultaneously interacting with my own unique
identity as a Saudi that was shaped by various factors, like family, friends, culture, society,
religion, values, and personal interests. This second identity of mine consists of being a Saudi
woman, who grew up speaking Arabic, and lived in a collectivist society. A society where family
is everything and social values revolved around what is best for the family, the community, and
the society in general. From a younger age, I learned that being part of a family is a big
responsibility, you do not just think about yourself, you do not just live and work for yourself,
you do it for your family too.
When I came to the U.S., I experienced an individualistic culture, a society
that encourages individualism and prioritizes the individual over the entire group. It is a society
where the belief and practice of every person is unique and self-reliant. It was kind of shocking
how people were just taking care of themselves and their own interests and needs. Living in the
U.S. resulted in me constantly trying to reconcile the two cultural identities that I hold within me
as I navigated the differences between the two cultures to fit in and live peacefully. Reflecting
back on my upbringing, I realized that living in three different continents and dealing with
people from different cultures, diverse perspectives, and different views have led me to feel
compelled to view the world in various ways and reflect on the new context. It also helped me to
understand the world more and made me realize that culture influences the way we formulate our
identities.
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Many incidents concerning the conflict between two identities have left me confused and
made me feel like a person with a binary, divided self, carrying the “original” self and a “new”
self. For example, reflecting back, in my country, we have to address the teacher by their level of
education, or we can use “teacher” to address them. It was considered very presumptuous and
insulting if we called teachers by their first names. Coming to the U.S., I was quite disturbed
with the fact that students called their teachers by their first names. I remember my first few
classes in one of the U.S. institutions, I hesitated to participate or ask questions because I did not
know how to address the teacher. I could not go against what was instilled in me when it comes
to respecting teachers. I had this conflict in me that I did not know how to deal with. I remember
one day, after one of my classes, a teacher approached me and asked if I understood the content
of her class or if I needed extra help. I took advantage of this moment and I shared with her why
I did not participate in the classroom. She kindly tried to help and said I could use “Miss” to
address her if that makes me feel better. Until today, I feel like I still work on managing the two
identities and worlds I straddle. I still feel conflicted when I try to address my teachers.
I have not just experienced such a dualism in U.S. classrooms, I also experienced double
consciousness in U.S. society. One day, I was invited to a dinner party with my friends. As we
were having dinner, one of our friends decided to order drinks for all of us. I tried to tell him that
I do not drink given my religious and cultural identity, but he would not listen. A few minutes
later, drinks were delivered, and everyone began to sip their drinks, while mine was just sitting
on the table. A middle-aged white couple, who were invited by my friend, looked at me like I
was less than them because I did not consume my drink. The woman commented, “Come on,
you live in America.” For a moment, I had this sense of psychological conflict as to whether I
should drink it to fit in and not experience the rejection and sense of disapproval by others or
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stick to what I believe and just leave the drink on the table. I decided to be myself, and not
another, so I did not drink it.
For months, I was wondering if I was the only person who experiences this feeling of
being scattered between two competing cultures and two conflicting identities. I did not even
know the right term to use to describe my feelings until I came across the concept of double
consciousness in one of my cohort’s classes. Ever since, I became extremely interested in
learning more about it. According to Du Bois (1903/2007), double consciousness describes the
feeling of a person who experiences more than one social identity, making it difficult to develop
a sense of self. For Du Bois (1903/2007), African Americans lived in an oppressive society that
devalued them as equals. However, the African American culture fostered equality and dignity.
This conflict between two cultures and two environments created confused subcultures. In other
words, it made it difficult for African Americans to fit between their African American
subculture and their overall American culture.
Statement of the Problem
For decades, the United States (U.S.) has been one of the top, most desirable destinations
for international students (Batalova & Zong, 2018). “American universities continue to attract
international students as well as expand into global markets” (Halic et al., 2009, p. 73). Over the
years, the number of international students in the United States gradually increased to exceed one
million in 2020 (see Table 1). According to The Open Door Report (2021), there were 1,075,496
international students studying in the United States in the academic year (2019-2020). Further, it
provided data regarding the top 10 places of origin these international students came from. These
countries were: China 35%, India18%, South Korea 5%, Saudi Arabia 3%, Japan 2%, Taiwan
2%, Vietnam 2%, Canada 2%, Brazil 2%, and Mexico 1%. The table below shows data for
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selected academic years, the total number of enrolled international students, the number of
international students staying in the U.S. on optional practical training (OPT). It also provides
the total number of international students, and the total U.S. higher education enrollment for
international students.
Table 1
International Students Data from the Open Door Report 2021
Year

Enrolled int’l

OPT

students

Total int’l

Total U.S.

students

Enrollments

2019/20

851,957

223,539

1,075,496

19,720,000

2018/19

872,214

223,085

1,095,299

19,828,000

2017/18

891,330

203,462

1,094,792

19,831,000

2016/17

903,127

157,695

1,078,822

20,185,000

2015/16

896,341

147,498

1,043,839

20,264,000

2014/15

854,639

974,926

974,926

20,300,000

2013/14

780,055

105,997

886,052

21,216,000

2012/13

724,725

94,919

819,644

21,253,000
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Despite their eagerness and excitement to study and live in the U.S., international
students faced many challenges during their stay. Numerous studies have attempted to
investigate the obstacles faced by international students studying abroad (Befus, 1988; Hubbard,
1994; Dundes & Rajapaksa, 2002; Snead & Young, 2017). Those challenges could be either
academic, linguistic, or social. For example, Snead and Young (2017) discussed the biological,
psychosocial, and academic challenges Saudi Arabian graduate students faced. In another study
conducted by Dundes and Rajapaksa (2002), it was shown that international students were
subject to experiencing loneliness, homesickness, and a sense of estrangement.
Additional studies (Becker & Bhugra, 2005; Brown & Brown, 2013; Hsieh, 2007; Jibreel,
2015; Samreth, 2014) revealed international students encountered various challenges with their
identities just as much as with their academic and social life. Research has indicated that most (if
not all) international students face an identity crisis and cultural conflict, as if they hold two
souls when studying outside their own countries (Jibreel, 2015; Samreth, 2014). One soul
represents the DNA of their culture of origin; the other soul contains the essence of the foreign
culture, such as that of the U.S., under which they live (Jibreel, 2015). Brown and Brown (2013)
investigated the conflict of double consciousness of international students at a university in the
south of England. Their findings showed that moving to a new culture causes international
students to experience anxiety and conflict with unsettling external perceptions of their group
identity.
My research investigated the problem of double consciousness international students face
while pursuing their education in U.S. universities. Researchers are missing an opportunity to
study how international students are experiencing a sense of double consciousness (Brown &
Brown, 2013). Despite the fact that individuals live in one culture at a time, international
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students experienced the sense of double consciousness. This problem has impacted international
students negatively (Becker & Bhugra, 2005). Some international students have somehow lost
their own identity while being forced to embrace a different identity, causing them internal
conflict, stress, and self-esteem problems. According to Becker and Bhugra (2005), cultural
changes in identity can cause mental and emotional stress and cause problems with self-esteem.
People who experience the sense of double consciousness can become torn between both
identities, and they find it difficult to unify these identities into one.
This struggle for international students can cause intercultural conflicts and contribute to
a tendency to avoid bringing up their own culture in fear of rejection (Hsieh, 2007). Hsieh (2007)
conducted a study that revealed how some international students were afraid to share their
hometown experiences in the classroom in fear of being rejected by their classmates and
teachers. What Hsieh found is significant because international students can be a great source for
U.S. society in general including faculty and students to help them learn about diverse languages,
cultures, beliefs, and customs. Marino (2007) wrote a comment on international students: “Our
lives enriched by other cultures and our minds broadened by insightful students. Probably all of
us have stories about compelling, perspective-changing experiences by or with international
students” (p. 20).
Purpose of the Study
The primary purpose of this study was to build a deep contextual understanding of how
international students experienced the phenomenon of double consciousness while living and
studying at universities in the United States. Furthermore, this study intended to uncover the
effects of the double social and cultural identities of international students, and their effects on
the participants’ daily life. Additionally, the study sought to identify the coping mechanisms
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those international students utilized when faced with apparent conflict of dual identity.
Understanding international students’ experiences with the sense of double consciousness
yielded valuable information for academic and social policy.
Research Questions
This study aimed to gain insight into international students’ experience with
the phenomenon of double consciousness using qualitative methods to answer the following
three research questions:
1. How do international students at the United States’ universities experience the
phenomenon of double consciousness?
2. How does this double socio-cultural identity influence international students’ daily
experiences?
3. How do international students cope with the sense of double consciousness?
Significance of the Problem
The phenomenon of international students who are seen as the minority, and their lived
experiences of double consciousness is worth researching for several reasons. First, most of the
research related to the phenomenon of double consciousness has focused on African Americans
and how they have struggled to reconcile their identity as both American and Black. As an
illustration, Lewis (2014) studied the complex experience of Black men teachers in a teacher
preparation program in urban schools. He captured the struggle these teachers go through
between two ideas and two souls. Other researchers like Eidelson and Lyubansky (2004) sought
to understand how African Americans experienced the sense of double consciousness by
simultaneously holding two different beliefs about their racial and national groups. Additionally,
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Wright (2018) studied how double consciousness exists among Black men students who attend
predominantly white institutions.
More importantly, even though Du Bois (1903) discussed double consciousness in 1903,
this phenomenon still exists today. The phenomenon of double consciousness existed even
before Du Bois—not only in African American communities but also in other minority groups,
such as international student communities. However, there is a gap in the literature, and the gap
to my knowledge is that, there is a dearth of studies that focus on the phenomenon of double
consciousness and its effects on international students who study in U.S. universities.
Perhaps a study, which investigates international students in the U.S. universities who
experience the sense of double consciousness, using qualitative methods and the
phenomenological approach, could contribute to academia. This study can bring to bear the
double socio-cultural realities most international students tacitly experience in U.S. universities.
This study is exceptionally important for international students, as almost all of them have the
syndrome of double consciousness; sometimes they feel it, but they do not know how to
verbalize it or express it. By having such a study, it introduces international students to the
phenomenon of double consciousness, raises their comfort level by letting them know that they
are not alone, and that other students experience such duplicity. As a result, when international
students’ voices are heard, they can find some remedy. This study is particularly important for
universities in the U.S. to know that international students are going through problems such as
double consciousness and make sure they can help these international students.
Definition of Terms
In this research study, I used various terms frequently. To ensure clarity and
understanding, definitions of key terms are explained below.
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Double Consciousness
The concept of double consciousness was originally introduced by Du Bois in 1903 and
is associated with Black people and the idea of them existing in the early 20th century as Black in
a white world. Du Bois’ usage of the term refers to the realization that one lives with dual
identities. He stated:
It is a peculiar sensation, this double-consciousness, this sense of always looking at one’s
self through the eyes of others, of measuring one’s soul by the tape of a world that looks
on in amused contempt and pity one ever feels … an American, a Negro: two souls, two
thoughts … two warring ideals in one dark body. (Du Bois, 1903, p. 3)
However, for the scope of this study, I expand on Dubois's concept of "double consciousness" to
include international students and double consciousness will be defined as the crisis of identity
that international students experience. Also, as the struggle international students face to hold on
to two different cultures; their home culture and the culture they have been exposed to while
studying in the United States.
International Students
UNESCO (n.d.) defined international students as “Students who have crossed a national
or territorial border for the purpose of education and are now enrolled outside their country of
origin.” In this study, they are international students who have left their countries and are
studying, or studied, at universities in the United States.
Identity
Jenkins (2008) defined identity as: “Identity’ denotes the ways in which individuals and
collectivities are distinguished in their relations with other individuals and collectivities” (p. 18).
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Identity Crisis
Identity crisis is a psychosocial confusion or conflict that occurs when people’s sense of
identity becomes insecure due to the change in their social roles (Merriam-Webster's dictionary,
2019).
Cultural Identity
According to a definition provided by Collier and Thomas (1988), cultural identity is
“identification with and perceived acceptance into a group that has shared systems of symbols
and meanings as well as norms/rules for conduct” (p. 113).
Intercultural Conflict
Ting-Tommey and Oetzel (2001) defined intercultural conflict as “the experience of
emotional frustration in conjunction with perceived incompatibility of values, norms, face
orientations, goals, scarce resources, processes, and/or outcomes between a minimum of two
parties from two different cultural communities in an interactive situation” (p. 17).
Sense of Belonging
Strayhorn (2012) provided a comprehensive definition of sense of belonging in terms of
college, “sense of belonging refers to students’ perceived social support on campus, a feeling or
sensation of connectedness, the experience of mattering or feeling cared about, accepted,
respected, valued by, and important to the group (e.g., campus community) or others on campus
(e.g., faculty, peers)” (p. 17).
Code-Switching
Code-switching relates to the manner international students tend to modify and shift their
behaviors, languages, attitudes, and sometimes personalities to adapt to the mainstream culture.
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Duality
The concept duality can be described as the nature in which a person can be holding two
opposite things. According to Cambridge dictionary, duality is defined as: “the state of
combining two different things” (Cambridge’s dictionary, 2021).
Culture
The notion of “culture” can be interpreted in several ways. Kroeber and Kluckhohn
(1952) argued,
Consists of patterns, explicit and implicit, of and for behavior acquired and transmitted
by symbols, constituting the distinctive achievements of human groups, including their
embodiments in artifacts; the essential core of culture consists of traditional (i.e.,
historically derived and selected) ideas and especially their attached values; culture
systems may, on the one hand, be considered as products of action, and on the other as
conditioning elements of further action. (p. 181)
Acculturation
Marden and Meyer (1968) defined acculturation as “the change in individuals whose
primary learning has been in one culture and who take over traits from another culture” (p. 36).
Research Study Overview
This research prominently focused on international students’ perceptions of their sense of
double consciousness. It sought to explore how this sense impacted international students’
identities and their life in general. Furthermore, this research attempted to investigate the coping
strategies international students used to overcome the sense of duality. The review of the
literature provided an historical overview on how the sense of double consciousness affected
African Americans in U.S. society and other minority groups, such as international students.

25
After securing the approval of the university’s institutional review board (IRB), I started
the process of collecting data. I conducted qualitative research by using multiple sources of data
for the purpose of triangulation (Merriam, 2009). Personal interviews were my primary data
collection method and to recruit participants I used a purposeful sampling approach. I was able to
obtain information from 11 international student participants as well as 241 surveys responses.
After collecting, reviewing, making sense of the data, and organizing them into categories, I was
able to form the major findings of the data. The four main themes were: familiarity with double
consciousness, perceptions of double consciousness, effect of double consciousness, and coping
mechanisms.
I adopted Du Bois’s (1903) notion of double consciousness as the overarching theory.
Using this theory enabled me to explore how international students experienced the sense of
double consciousness and how it affected their identities. The second theory I used was Berry’s
(1992) Acculturation Theory. This theory guided me to uncover how international students
utilized the sense of double consciousness to assimilate and integrate with the new mainstream
culture. This research provided a profound insight on how international students experience the
sense of double consciousness in their daily lives. The research also revealed experiencing the
sense of double consciousness was such barrier and gift for international students. The
participants expressed that even though they struggled trying to reconcile their identities, they
took a different approach and used this struggle to construct their own identities. Furthermore,
this research addressed the important role of the international student offices, counseling offices,
cultural clubs, and educators to help international students overcome the sense of double
consciousness.
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Conclusion
This chapter outlined the historical background of the issue of this study, and the
rationale behind this investigation. It also provided the significance and purpose of this study. In
addition, I presented the three main research questions I used to gain insight into international
students’ experience with the phenomenon of double consciousness. Lastly, I presented
definitions of key terms in this research and I provided an overview of the research study. In the
following chapter, I provide a review of the literature that is relevant to this study, the gap in the
literature review, and the two theoretical frameworks.
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CHAPTER TWO: LITERATURE REVIEW
The purpose of this investigation was to examine how international students at
universities in the United States experience the phenomenon of double consciousness. I adopted
Du Bois’s (1903) double consciousness notion to uncover how this sense affected international
students during their stay in the U.S. and what coping mechanisms were used to overcome this
sense. This chapter provides a review of the literature relevant to the study in order to explain
how this double socio-cultural identity influences international students’ daily experiences.
This chapter was divided into three parts. I started by reviewing the literature on the
history of the double consciousness and highlighted how African Americans experienced the
sense of double consciousness. Next, I explained how Du Bois’ (1903) concept of double
consciousness was used in recent years. I referred to this section as the birth and re-birth of
double consciousness. The second part reviewed the literature on how the sense of double
consciousness affected students, especially Black students in U.S. educational institutions and I
referred to this section as double consciousness in U.S. educational institutions. Finally, I
concluded this section by exploring how the sense of double consciousness influenced
international students’ identities and this section was titled as double consciousness and
international students. Lastly, I identified the tensions and gaps in the literature, and I introduced
the analytical theory section.
The Birth and Re-Birth of Double Consciousness
More than 100 years ago, W.E.B. Du Bois (1903) introduced the term “double
consciousness” in his book The Souls of Black Folk. Initially, Du Bois’s sense of twoness was
discovered during a critical moment of his life when one of his white classmates rejected the
exchange of gorgeous visiting-cards with him because of his race. Du Bois’s awareness of the
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trade rejection made him understand that he did not have the same rights as his white
counterparts and that he was excluded from the dominant White society in which he lived. Du
Bois described his feeling in these terms:
It dawned upon me with a certain suddenness that I was different from the others; or like,
mayhap, in heart and life and longing, but shut out from their world by a vast veil. I had
thereafter no desire to tear down that veil, to creep through; I held all beyond it in
common contempt, and lived above it in a region of blue sky and great wandering
shadows. (pp. 1-2)
Du Bois’ submergence in the white American society caused him to develop a second
consciousness. As a result, he was able to understand and analyze the factors that affect one's
consciousness.
After Du Bois' (1903) personal experience with split consciousness, he directed his focus
on African Americans who lived in North America and suffered from discrimination and racial
segregation under Jim Crow laws and white supremacy. To explain more, under conditions of the
Jim Crow, Black people suffered from disenfranchisement and segregation in many different
aspects of life such as schools, restaurants, housing, and transportation (Lawson, 2010). As a
result of segregation, African Americans had to deal with the problem of double consciousness
due to their merged identity as being in-between African and American.
Robert Gooding-Williams (2009) explained, African Americans are viewing themselves
from the perspectives of whites which is a
False self-consciousness that obtains among African Americans when they observe and
judge themselves from the perspective of a white, Jim Crow American world that betrays
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the ideal of reciprocal recognition due to a contemptuous, falsifying prejudice that
inaccurately represents Negro life (p. 80).
Stewart (2018), on the other hand, showed how African Americans have developed similar
characteristics because of the sense of double consciousness: “The white man in America
(WMIA), has developed an acute double consciousness in the post-1965 Great Society and this
double consciousness has led him to exhibit many of the same characteristics of Jim Crow era
Black Americans” (p. 1).
In the 1903 book The Souls of Black Folk, Du Bois described and underscored the reality
that African Americans who faced racial segregation while working on discovering their truer
self.
The history of the American Negro is the history of this strife, this longing to attain selfconscious manhood, to merge his double self into a better and truer self. In this merging he
wishes neither of the older selves to be lost. He would not Africanize America, for America
has too much to teach the world and Africa. He would not bleach his Negro soul in a flood
of white Americanism, for he knows that Negro blood has a message for the world. He
simply wishes to make it possible for a man to be both a Negro and an American, without
being cursed and spit upon by his fellows, without having the doors of Opportunity closed
roughly in his face. (pp. 2-3)
Du Bois (1903) believed the sense of double consciousness was a paradoxical situation, it could
be a curse or a gift. In term of a curse, experiencing the sense of double consciousness was an
unhealthy feeling that led African Americans to suffer mental conflict. Having this sense of
duality and struggling to reconcile both identities as a black person and as an American citizen
caused devastating effects on Blacks’ identities. Du Bois (1903) referred to it as “this waste of
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double aims, this seeking to satisfy two unreconciled ideals,” which “has wrought sad havoc with
the courage and faith and deeds of ten thousand people” (p. 2). In terms of a gift, this sense
allowed the seer to see beyond the ordinary and understand both cultures. It also gave African
Americans the ability to have a broader view to see themselves not only as who they were, but
furthermore as the dominant white society viewed them. Du Bois (1903) noted, “the Negro is a
sort of seventh son, born with a veil, and gifted with second-sight in this American world” (p. 2).
A few decades after Du Bois, Fanon (1952) revisited the concept of double
consciousness, which he approached as a condition of colonized people. Fanon stated: “The
black man has two dimensions. One with his fellows, the other with the white man. A Negro
behaves differently with a white man and with another Negro” (p. 17). Fanon’s view of double
consciousness was slightly different than that of Du Bois (1903). While Du Bois’s center of
attention was the African Americans’ experience with a sense of duality, Fanon focused not only
on Black people’s experiences, but also the experiences of all colonized people. He stated: “
Every colonized people … in whose soul an inferiority complex has been created by the
death and burial of its local cultural originality finds itself face to face with the language
of the civilizing nation; that is, with the culture of the mother country. (Fanon, 1952, p.
18)
Fanon used the term double consciousness to described how the colonized people always try to
follow and imitate the colonizers through language.
Sixty-five years later, in 1968, Martin Luther King, Jr. also recognized the concept of
double consciousness in his speech “A New Sense of Direction.” He stated: “The American
Negro is neither totally African nor totally Western. He is Afro-American, a true hybrid, a
combination of two cultures” (p.11). The speech pertained to the Black power movement in 1968
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and the sense of double consciousness. It aligned with what Du Bois (1903) had introduced
before and it suggested that having the dual identity causes frustration and loss of the sense of
cultural roots. In the search for wholeness, African Americans found themselves standing in the
middle, lost, and felt like they were neither totally African nor totally Western, they were a child
of two cultures (King Jr., 1968).
In the 21st century, Young (2010) added to the context of double consciousness of which
Du Bois (1903) explained earlier. Young (2010) wrote:
This consciousness is double because the oppressed subject refuses to coincide with these
devalued, objectified, stereotyped visions of herself or himself. The subject desires
recognition as human, capable of activity, full of hope and possibility, but receives from
the dominant culture only the judgment that he or she is different, marked, or inferior. (p.
192)
She used the term double consciousness to describe the cultural imperialism where the
subordinate group views themselves from the dominant culture’s perspective.
A series of recent studies has indicated that the phenomenon of double consciousness still
exists in many different forms, not only among African Americans, but with different groups of
people. For instance, the following studies were conducted on LGBTQ people and how they
experienced the sense of double consciousness. Phan (2016) found that double consciousness
exists among LGBTQ people. She used the term double consciousness to present her lived
experience and her sexual orientation. Phan (2016) talked about how she felt oppressed and
limited in many ways and gave an example about herself during a wedding. Phan shared,
I personally did not like to wear dresses but I chose to wear one because I did not want
people to see me differently. I also did not want my family to feel insulted if I were to
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wear a suit. However, being in that dress made me feel uncomfortable and ashamed. I felt
I was not myself but an object. (p. 2)
She showed the battle between two identities of hers and how she faced issues with the societal
concept of homosexuality. She also explained how being LGBTQ is a problem in U.S. society,
just like how Dubois (1903) realized that being black in U.S. society was problematic.
In the same fashion, Lee (2005) talked about the disengagement between the traditional
(Hmong) and Americanized (Hmong) students at University Heights High School (UHS) in
Wisconsin. Lee explained how these two groups of Hmong students (Americanized and
traditional) experienced identity conflict. Lee stated: “culturally, intellectually, and morally
inferior to Whites” (p. 15). This study also showed that the Americanized Hmong students
(American-born) and the traditional Hmong students were different. Both groups had conflicts of
identity, the traditional Hmong students thought the Americanized Hmong were bad because
they did not carry the Hmong culture with them. While the Americanized Hmong students
believed that keeping the traditional Hmong culture was an issue as they lived in the United
States. Even though the Americanized Hmong tried to dress and act like Americans, they were
aware of their foreign status and they still had some of the Hmong culture in them as they lived
in a house which had the Hmong traditions and culture and that caused them to have the sense of
identity conflict.
Prior research showed that double consciousness can be associated with race, color, and
sexual orientation (Du Bois, 1903; Fanon, 1952; Phan, 2016). However, other studies showed
that double consciousness can be related to gender (Allen, 1992; Hairston, 2017). Hairston
(2017) used the term double consciousness to specifically investigate the Black women
consciousness. She focused on gender, whereas Du Bois (1903) generally used this term for
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African Americans. Hairston (2017) grounded the struggles of Black women who dealt with
some mental and emotional issues, self-doubt, and self-hate as a result of them being stereotyped
and marginalized. Hairston stated:
The double consciousness that a Black woman deals with can take a huge toll on her
mental health. Constantly looking at herself through the eyes of another to fit into a
category of what is deemed acceptable, but then trying to embody her carefree spirit
without stereotypical labels being plastered on to her. Being marginalized in public
because of race and gender takes a toll onto the emotional well-being of a person. It can
lead to self-doubt or even self-hate. Black women constantly have to wonder if they are
good enough and even question what they doing wrong. (p. 4)
In the above quote, Hairston (2017) described the self-doubt, hate, and struggle Black women go
through in America as they navigate their socio-cultural identity in their own country, the United
States. Hairston also discussed how gender can be another factor for Black women to experience
the sense of double consciousness.
As it was previously mentioned W.E.B Du Bois (1903) discussed the sense of double
consciousness in terms of racism and focused only on African Americans who lived under
colonialism and experienced identity conflicts. Nevertheless, Allen (1992) disagreed with Du
Bois and took a different approach to the analysis of the concept of double consciousness. Allen
argued that Du Bois’s concept of double consciousness constituted a cultural dilemma rather
than a racial quagmire. Allen also emphasized that Du Bois was more concerned about African
American's experiences with self-alienation. Allen stated,
Thus it was the imposed, double life of African Americans which ineluctably gave rise to
double words and double ideals: A Negro. an American. Two warring souls dwelling in
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one. Further exacerbation arose from the effects of rapid social change, transformations
unleashed by the dynamics of the U.S. economy which impinged upon both black and
white social worlds, but unevenly so. The particular anguish of Afro-Americans whose
resolution Du Bois considered key to the unlocking of all, was thus an existential one.
What disturbed him was not so much that black Americans experienced duality in their
lives, but rather that this duality was lived as self-alienation. (p. 4)
Double Consciousness in The United States’ Educational Institutions
Despite the passage of time since the concept of double consciousness was introduced in
1903, double consciousness still takes place in the present education system and it affects mostly
Black students negatively. Oshipitan (2017) explained:
To black people, education has become affiliated as a white concept that betrays their
cultural heritage, and as a result, many choose to actively rebel against it. This response is
an integral factor to the achievement gap in education between blacks and their white
counterparts. (p. 5)
When the education system is stigmatized in Black communities, it results in Black students
having low grades and dealing with many societal problems. As a consequence of experiencing
double consciousness, African Americans have suffered from the psychological challenges of
always looking at themselves through the eyes of others. They also suffered from internal fear,
and anxiety (Krasner, 1995) due to constantly living under two cultural identities. In addition,
several researchers (Broughton, 2018; Krasner, 1995; Mason, 2006; Wright, 2008; Woldoff et
al., 2011), studied the experience of double consciousness in Black students who attended
predominantly white institutions. Their studies showed how Black students struggled at white
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institutions particularly because they bore double cultural identities. For example, Mason (2006)
stated:
Within the ivory towers, the mission is clear: to continue the transmission of knowledge
after taking your place in the professoriate. However, beyond that responsibility there is
still the struggle to remain one’s ethnic self, unblemished by the White halls of the
university. (p. 50)
Further, Broughton’s (2018) findings provided evidence that African American graduate
students who attend graduate school at predominately white institutions (PWIs) experience a
conflict of identity. She stated: “Black graduate students at predominantly white institutions
experience a conflict of identity that is further perpetuated through a campus climate that
disregards the holistic cultivation of Black students.” (p. 54).
Similarly, a recent study of Crawford (2019) aimed to explore how Atlanta’s 1961
desegregation of school movement affected Black students' experiences as they were integrated
into white schools. He explained 9 out of 132 Black high school senior students were
desegregated to four different Atlanta’s white high schools. He affirmed that these students were
aware of how double consciousness affected their lives and identities. He also gave several
examples on how these students took constant attempts to reconcile both worlds they lived in,
Black and white. Crawfish (2019) expressed that Black students were feeling isolated, rejected,
and lost the sense of belonging. “At the White schools, they were constantly reminded of their
identities as “token” Black students, as evidenced by the isolation and exclusion they
experienced daily.” (p. 156).
Other authors, like Washington and Wall (2010), have also suggested that gay and
bisexual African American men students at PWIs usually suffer from having two subordinated
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identities and they struggle with low self-esteem. Patton (2011), on the other hand, conducted a
qualitative case study to learn about Black college students and their sexual identity experiences
on the campus. The participants seemed to have positive experiences on the campus. They
believed their college was much more open and welcoming than were other colleges. However,
some of the participates expressed they were careful about how they got involved and who they
got involved with. They shared why they were afraid of talking about their sexual orientation
identity. Stereotyping and characterizing were the main issues why these students did not expose
their identities. One of the participants stated: “I don't openly admit things because I don't want
people to stereotype me” (p. 88). The participant explained that the fear of being confronted
about his sexual orientation, lead him to lie about it and pretend to be straight. “I’m straight and
argue up and down and tooth and nail … that I’m straight” (p. 88).
Double Consciousness and International Students
Numerous studies showed that international students at U.S. universities encounter
identity conflicts and confusions as they experience double consciousness. This happens when
negotiating between the cultural identity of their country of origin and the foreign culture they
embrace in the United States (Hsieh, 2007; Varghese & Jenkins, 2009; Xie & Leong, 2008).
Hsieh (2007) discussed the struggle of Chinese students with mixed identities and how this
phenomenon contributed to hiding their culture of origin for fear that other students would reject
them. Hsieh’s study alluded to one participant who was afraid to share her hometown
experiences in the classroom stating:
It would be inappropriate [to share examples from China] because we have different
cultures, ideas and different ethical standards, and if I bring this up in a huge class, it
would cause a huge discussion and sometimes, I think, it’s impolite to do this during
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class. (pp. 193-194)
Similarly, Pratt (2016) focused on the experiences of Chinese international graduate students
who encounter socio-cultural challenges in Canada. In his study, some participants explained that
the cultural divide between the Chinese interests and the interests of the Canadians is one of the
reasons why they face socio-cultural conflict.
Haider (2013), on the other hand, studied how Pakistani graduate students studying in
U.S. universities embody the sense of double consciousness. Through his study, he examined
how Pakistani graduate students in the U.S. comprehended, transformed, and conformed to their
Muslim identity while socializing with the host culture and how they saw themselves through the
eyes of the society they lived in. He stated:
While interacting everyday with the host culture the Pakistani graduate students battle
with the social constructions surrounding Pakistan … Their national identity coupled
with their religious identity is transformed into a racial identity which is in continuous
conflict. (p. 43)
Furthermore, Jibreel (2015) described how international students who possess double
worldviews have continuous struggle with feelings of ambivalence. He explained that
international students were confronted with struggles not just from the host culture, but their own
upbringing as well. Some of these international students felt like if they were forced to live in
two different worlds. This is where the identity crisis plays a big role because they were lost and
wondering about who they really fit in with. Jibreel stated,
International students indicated over and over again that there is temptation while trying
to stay true to their culture, identity, religion, parents, and peers. Moreover, some
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international students feel torn between the two cultures and never knew which one to
choose. They can’t find a way to balance them by accepting both heritages. (p. 19)
The result of Jibreel’ (2015) study showed international students encountered challenges
regarding their cultural identity and experienced identity crises as they went through the process
of adapting to a new culture. It also showed the struggles these students faced as they were trying
to find a balance between two cultures—their original culture and the mainstream culture.
Another research study presented that when students live and study in a different country, they
somehow lose the sense of belonging and lose the feeling of being a full member in either culture
(Simonis, 2012). A participant in Simonis’ (2012) research stated,
I kind of accept my in-betweenness in terms of culture... One of the struggles I feel is just
missing it; missing Germany and German culture – missing interacting with friends and
family in Germany and the culture in general. But then again when I’m in Germany, I
miss certain things from the States – so I am never really 100% satisfied no matter in
which country I am because I feel like there is always some part that is missing. That’s
probably the hardest part. I don’t feel like a full member anymore anywhere. (p. 37)
According to this passage, once international students get exposed to a different culture, they
somehow experience the sense of twoness, a feeling that never stops. They would always feel
that a part of them is missing and would never fully integrate into the community they live in.
Negotiating identities leaves international students struggling. Sarup (1994) described
this feeling as “living on the borderline.” The author specified:
One often hears the remark: ‘They have a foot in each camp’. These may be migrants
who don’t want to give up their own culture or assimilate with the new group. The
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borderline is always ambivalent; sometimes it is seen as an inherent part of the inside, at
other times it is seen as part of the chaotic wilderness outside. (p. 7)
Sarup’s (1994) comprehension of immigrants’ dual feelings shed light on the process through
which these students negotiated the different cultural identities they held. Some of these students
succeeded in their negotiation and adapted to the new culture and new identities they may have
developed, while others failed to do so.
While much research has shown how international students encountered challenges with
their cultural identities and struggled to reconcile the two identities due to experiencing the sense
of double consciousness, Hall (1996) explained that constructing identity is an ongoing process.
He stated:
Identification as a construction, a process never completed - always ‘in process’. It is not
determined in the sense that it can always be ‘won’ or ‘lost’, sustained or abandoned. …
Identification is, then, a process of articulation, a suturing, an over-determination or a
lack, but never a proper fit, a totality. Like all signifying practices, it is subject to the
‘play’, of differences. It obeys the logic of more-than-one. And since as a process it
operates across difference, it entails discursive work, the binding and marking of
symbolic boundaries, the production of ‘frontier-effects’. It requires what is left outside,
its constitutive outside, to consolidate the process. (pp. 2-3)
Gaps in the Literature
Up to this point, this literature review reveals two major gaps. To start with, most of the
research related to the phenomenon of double consciousness has focused on African Americans
and how they have struggled to reconcile their identity as both Americans and Blacks. This is
especially true with regard to race and identity. In addition, while some scholars addressed the
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issues of double consciousness, few researchers have focused on international students who
attend U.S. universities and studied how this sense of duality affects international students’
identities.
Theoretical Frameworks
In this section, I present the theoretical framework of the study. Using theoretical
frameworks is important to better understand specific phenomena scholars are trying to explore.
According to Tamene (2016), theoretical framework is defined as: “Empirical or quasi-empirical
theory of social and/or psychological processes, at a variety of levels that can be applied to the
understanding of phenomena” (p. 53). Using theoretical frameworks for this study is significant
in the sense of analyzing and better understanding how international students in U.S. universities
experience the phenomenon of double consciousness and the mechanisms they use to overcome
it. The two theoretical approaches include double consciousness and acculturation theory (Berry,
1992; Du Bois, 1903; Redfield et al., 1936).
Double Consciousness Theory
Du Bois (1903) expounded the theory of double consciousness based on the experience
of African American people who developed a second identity. The dual identities of African
Americans were initially developed when they were brought to the United States as slaves. The
African Americans’ realization of the two conflicting identities ensued when they found
themselves not being part of the American culture nor being able to practice their own culture in
the dominant society in which they lived. In The Souls of Black Folk, Du Bois (1903) defined
double consciousness as follows:
It is a peculiar sensation, this double-consciousness, this sense of always looking at one’s
self through the eyes of others, of measuring one’s soul by the tape of a world that looks
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on in amused contempt and pity. One ever feels his two-ness, an American, a Negro; two
souls, two thoughts, two unreconciled strivings; two warring ideals in one dark body,
whose dogged strength alone keeps it from being torn asunder … He simply wishes to
make it possible for a man to be both a Negro and an American without being cursed and
spit upon by his fellows, without having the doors of opportunity closed roughly in his
face. (pp. 2-3)
Du Bois (1903) also used “the Veil” analogy to describe the ways in which racism made it
difficult for white people to see African Americans as true Americans. As well as for African
Americans to view themselves in any way other than the labels that white Americans labeled
them. He declared African Americans lived behind the veil in a totally dissimilar class than white
Americans. Winant (2004) gave allusion that the veil is a contradictory symbol. Winant
explained Du Bois did not only encourage African Americans to lift the veil, but he also was
looking for a way to transform the veil. Winant (2004) stated,
I still understand the veil as a metaphor for the racial barrier of the "color-line," Du Bois's
"problem of the twentieth century." Du Bois surely meant it that way, but that wasn't all
he meant. He did not only seek to lift the veil, the act I naively thought would achieve the
straightforward restoration of the common humanity that had been so cruelly and
illogically deformed by racism. He was also searching for a means to transform the veil, a
way to preserve the differences it demarcated but not the status distinctions it reified. (pp.
150-151)
Winant (2004) explained that in this transformation, the veil was a barrier that divided people
based on their race and color. However, it was also a gift that protected the culture and the
original identity of African Americans and provided them an understanding of the social realm in
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which they lived in. While African Americans were consigned to live behind the veil, they
learned to build their own life, communities, and institutions. By doing so African Americans
lost the sense of belonging to their Black roots and to the white society.
Du Bois (1903) argued the sense of double consciousness was a gift to African
Americans. Having a second sight gave them the ability to have double vision and see
themselves through another world. Du Bois stated, “the Negro is a sort of seventh son, born
with a veil, and gifted with second-sight in this American world” (p. 2). Stanford Encyclopedia
of Philosophy (2016) presented several tenets of the concept of twoness or double consciousness
according to Du Bois. Although those tenets applied mostly to the dichotomy African Americans
felt between the love of their oppressed race and the love of their oppressing country (the United
States), they can explain the twoness of international students. Those tenets include the
following:
a) Confusion of two sets of attitudes, feelings, and beliefs. This confusion is characterized
by a feeling of being completely mixed up or in a state of “double-mindedness,
ambivalence” or having inner turmoil or indecision due to the cultural complexity in
which people of foreign origin would find themselves to be.
b) A self-awareness of the reality of the adopted culture. This awareness stems from the
realization that fellows from the local culture have an unfavorable view of the foreigner
because of their country origins.
c) A reflective confrontation. This confrontation is a permanent state of one who faces
another culture in that their life-prospects, achievements and social station, and cultural
recognition are always compared to those of the dominant culture.
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d) A consciousness of representing a culture that has been devalued. Members of outside
cultures perceive that their cultures of origins have been diminished when facing a
dominant culture.
e) A pervasive sense of uncertainty, which an outsider would feel regarding their own
reception, their own one’s activities, and their own projects. They would perceive their
own activities as under inappropriate, prejudicial, false, and/or demeaning because of
their foreign origins.
f) Feelings of despair, which comprise rage, anger, frustration, or distress as a
consequence of having lost their original culture and not fitting within a new culture.
Acculturation Theory
Acculturation refers to the exchange process of the cultural and psychological change as
a result of the contact and interaction between two or more cultural groups (Redfield et al.,
1936). According to Redfield et al. (1936), “Acculturation comprehends those phenomena which
result when groups of individuals having different cultures come into continuous first-hand
contact, with subsequent changes in the original culture patterns of either or both groups” (pp.
149-150).
Berry (1992) proposed that there are two orthogonal dimensions in the acculturation
process. First, the original cultural maintenance, which is the desire to value and keep one’s
identity and cultural practices. Second, cultural participation constitutes the desire to involve and
interact with the mainstream culture and other cultural groups. Based on the interactions of the
two basic dimensions, Berry introduced four variations of strategies to acculturate with the
dominate culture. The four strategies to acculturate may have different outcomes from one
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person to another, depending on how people accept or adapt to the new culture. According to
Berry (1992), the four acculturation strategies are as followed:
1. Assimilation: This describes the willingness to adapt the dominant cultural practices
and exclusive their own culture.
2. Separation: This refers to individuals who desire to maintain all the features of their
own culture and rejecting the majority culture.
3. Marginalization: This describes individuals who feel disconnected from both their
own and the majority culture.
4.

Integration: This describes individuals who wants to maintain some features of their
own culture, while adapt other features from the dominant culture by learning the
necessary skills and value.

Applying the acculturation theory played a prominent role in international students’ academic
performance and their social lives (Berry, 2001; Rudmin, 2009). The utilization of this theory
helped to examine the process of how international students used the sense of double
consciousness to assimilate and integrate with the new culture. This theory also demonstrated
how international students adopted a second culture, value system, and practices that were not
originally their own. Finally, the process of acculturation showed how the sense of duality led
international students to construct their internal foundations based on their lived experiences and
create their own identities.
Chapter Summary
This chapter sought to highlight the study in the context of previous research. I illustrated
three areas in the literature review: (1) The birth and re-birth of double consciousness; (2)
Double consciousness in U.S. educational institutions; and (3) The history of double
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consciousness for international students in the U.S. Furthermore, I showed the tensions and gaps
in the literature. Finally, I introduced the two analytical theories I used to shed light on the
findings of this study. In the next chapter, I outline the research methodology and describe the
research paradigm, approach, and design. I also present the data collection process and a detailed
description of the data analysis. Moreover, I lay out the steps I employed to provide
trustworthiness of data, ethics, and confidentiality. Lastly, I identify my personal biases and the
limitations of the study.
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CHAPTER THREE: METHODOLOGY
The aim of this qualitative research study was to understand international students’
experiences with the phenomenon of double consciousness while studying in U.S. universities. I
investigated the effects of the double social and cultural identities of the international students,
and how it might impact their daily life. Jibreel (2015) posited that some international students
deal with an identity crisis and conflict as if they hold two souls when studying outside of their
own countries. One soul represents the DNA of their culture of origin; the other soul contains the
essence of the foreign culture, such as that of the U.S., under which they live. Other researchers
such as Brown and Brown (2013) studied the conflict of double consciousness of international
students at a university in the south of England. The findings showed that adjusting to a new
culture causes international students anxiety and conflict with unsettling external perceptions of
their group identity.
In the following sections, I describe the research paradigm, design, and approach. I
explain the sample used in this study and how participants were selected. Then, I describe all
data collection methods and tools I used to collect data and how I analyzed the data. I discuss all
the measures I took to enhance my research with credibility, validity, and reliability. Lastly, I
identify some of the limitations associated with my research, and I highlight all the main points
in these sections.
Research Paradigm
Within qualitative research, symbolic interactionism and constructivist methods of
inquiry best suited the purpose of this study. First, Wood (1992) described symbolic interaction
as
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… a process in which humans interact with symbols to construct meanings. Through
symbolic interactions we acquire information and ideas, understand our own experiences
and those of others, share feelings, and come to know other people. Without symbols
none of this could happen. (p. 63)
On the other hand, Dennis and Smith (2015) explained how humans act, communicate, and react
symbolically. They stated: “Humans make meaning by using symbols to interpret one another's
actions, and act on the basis of these interpretations” (p. 352). Blumer (1969) argued that humans
learn symbols associated with something and they give meaning to it as they experience it. He
also believed symbolic interactionism is based on three premises including: (1) Humans develop
their actions based on the meaning and things that propose to them, (2) humans make meanings
of things based on their social interaction, and (3) the meanings humans make can be changed
and modified within an interpretive process. As explained above, symbolic interactionism
focuses on how people behave and interact with one another within a society. Likewise, the
sense of double consciousness only happens when people interact with one another and it does
not happen when they are alone.
Second, Dennis and Smith (2005) described constructivist paradigms as “multiple
perspectives that yield better interpretations of meanings that are compared and contrasted
through dialectical interchange involving the juxtaposition of conflicting ideas, forcing
reconsideration of previous positions” (p. 15). In simpler terms, human beings construct their
own understanding of their reality, through their experiences and the way they reflect on those
experiences. Constructivist paradigms carry multiple realities that need to be interpreted and
explained, and most likely rely on qualitative research methods to understand and uncover those
realities from the target group. Operating from the constructivist perspective allowed me to
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understand the world from the international students’ perspectives. Thus, the qualitative tradition
and a phenomenology approach aligned well with constructivism and suited this proposed study.
Qualitative Research Design
Qualitative studies are conducted to understand people’s experiences, uncover how they
interpret their experiences, and discover what meaning they attribute to their experiences
(Merriam, 2016). Uniquely, qualitative research also allows people to share their personal
stories. Creswell (2014) stated, “qualitative methods are used to make sense of, or interpret,
phenomena in terms of the meanings people bring to them” (p. 44). Denzin and Lincoln (2013)
defined qualitative research in this fashion:
Qualitative research is a situated activity that locates the observer in the world. It consists
of a set of interpretive, material practices that make the world visible. These practices
transform the world. They turn the world into a series of representations, including field
notes, interviews, conversations, photographs, recordings, and memos to the self. (p. 6)
This kind of research has four characteristics as Merriam and Tisdell (2016) stated, “the focus is
the process, understanding, and meaning; the researcher is the primary instrument of data
collection and analysis; the process is inductive; and the product is richly descriptive” (p.15). My
rationale for using qualitative research stemmed from the fact that this method is exploratory,
and it seeks to unearth the opinions, reasons, thoughts, and feelings of respondents (Merriam &
Tisdell, 2016). Using this method helped me understand the phenomenon of double
consciousness from the international students’ experiences and perceptions. This reason aligns
with the statement from Creswell (2018) “We conduct qualitative research because a problem or
issue needs to be explored” (p. 45).
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The qualitative research method is a great tool that helps the researcher make sense of or
understand how people interpret and represent their experiences and the world around them. I
chose to use qualitative research for these reasons: a) to obtain insight into the phenomenon of
double consciousness to understand it from the international students’ perspectives at U.S.
universities, and b) to learn about the course of actions that international students take to deal
with this phenomenon. As this research required me to gather more information to better
understand the experiences of international students, I utilized the phenomenology approach to
learn about the international students’ lived experiences.
Phenomenological Research Approach
The birth of the phenomenology approach was in the 19th century and it was first
introduced by the German philosopher Edmund Husserl (Davidsen, 2013). Husserl defined
phenomenology as the reflective study of consciousness as experienced from the first-person
point of view. He also believed it was impossible to separate the experiencing subject from what
is experienced in the world (Davidsen, 2013). Merriam and Simpson (2000) supported Husserl’s
theory by stating a phenomenon “includes both the acts—such as thinking, believing,
perceiving—and the things to which these acts are related such as ideas or material objects” (p.
91). Phenomenology is a method to qualitative research that explores and describes the common
meaning of human beings’ lived experience (Creswell, 2018; Moustakas, 1994).
Every research approach has it is own basic features. Creswell (2018) explained
phenomenology requires some foundational features including the following:
•

The researcher needs to have a basic understanding of the philosophical assumptions
and identify these assumptions in their research. As the author of this research, and as
an international student who has experienced the phenomenon of double
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consciousness, I have a basic understanding of underlying assumptions related to the
phenomenon of double consciousness.
•

The researcher should carefully choose participants who have experienced the
phenomenon in questions. In this study, I carefully selected a particular group of
international student participants who had been in the U.S. for years and have
experienced the sense of double consciousness.

•

The researcher must decide how and in what way to introduce his or her personal
understanding in the study. Since I cannot fully detach from my own presuppositions
and personal experience, I tried my best to stay transparent with the data and I did not
allow my personal experience to influence the participants’ responses.

According to Creswell (2018), the focus of this approach is to find the commonality of a lived
experience of a specific phenomenon within a particular group in a particular setting. Likewise,
this study focused specifically on international students to understand their lived experience with
the sense of double consciousness.
In this research, I employed a phenomenological method as my primary strategy. It was
particularly effective at understanding and describing the nature and meaning of reality from the
perspective of the international students regarding their experiences with the sense of double
consciousness. Additionally, this approach helped me to uncover the commonality of cultural
identity crises among selected international students.
Data Collection Process
After securing the Institutional Review Board (IRB) approval from the University of St.
Thomas, I started recruiting participants for this study. In order to answer my research question,
“How do international students at the United States’ universities experience the phenomenon of
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double consciousness?,” I conducted surveys. Following the surveys, I proceeded with personal
interviews. I chose to use these data collection methods in particular to gain a wide range of data
to help me understand international students’ lived experience dealing with the sense of double
consciousness.
Selection of Sample
To recruit participants, I used a purposeful sampling technique, particularly convenience
sampling. Patton (2015) described purposeful sampling as: “The logic and power of purposeful
sampling lie in selecting information-rich cases for in-depth study. Information-rich cases are
those from which one can learn a great deal about issues of central in-depth understanding” (p.
264). For this kind of sampling, it is important that participants are available and willing to
participate in the study. It is equally important that participants are familiar with the phenomenon
that need to be explored and studied. Not to mention, participants should able to communicate
and articulate their experiences and opinions.
For my research, I recruited international students who attended U.S. universities. First, I
identified the international students I knew personally and I contacted them to see if they could
be potential participants for my study or not. Then, I provided interested participants with
additional information regarding the research. I asked participants to refer friends or colleagues
to join the study. I also asked family and friends to check with the international students they
knew, and I shared my contact information in case they were interested in taking part in the
study.
The criteria for qualified participants included the following:
A) Participants should be international students;
B) Who studied in a U.S. university;
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C) Were Graduate and undergraduate international students;
D) Have been in the university a minimum of two years; or
E) Were international students who graduated not more than five years ago can
participate;
F) Be able to communicate in English to describe their experiences regarding their lived
experiences with the sense of double consciousness; and
G) Be volunteers.
My rationale for only selecting international students who had been in the university for a
minimum of two years, was that international students start experiencing consciousness conflicts
after spending a few years in the United States. Understanding consciousness is important
because it improves different qualities such as self-concept and well-being. Grant and Jones
(2008) stated: “Experience of pure consciousness provides an even more profound way to
enliven receptivity: It directly develops the cognitive qualities—such as intelligence, memory,
alertness, and creativity—and affective qualities—such as self-concept and well-being” (p. 11).
I employed convenience sampling to recruit participants in this proposed study.
Convenience sampling is “a non-probability/non-random sampling technique used to create
sample as per ease of access, readiness to be a part of the sample, availability at a given time slot
or any other practical specifications of a particular element” (Bhat, 2019, p. 1). Recruiting
participants for this kind of sampling is based on their convenience and availability. For this
study, I contacted participants and we planned a time based on their availability. Convenience
sampling was the best technique for this study because most international students were busy
with their education and I could only recruit those who would be available to me.
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Data Collection Methods
Data collection is an important aspect of any kind of research project. Data are simply
a collection of a variety of information and facts. Merriam (2009) showed the basic way to
collect data is by “asking, watching, and reviewing” (p. 85). In my qualitative study, I used
multiple methods to collect data. I used survey and semi-structured personal interviews. My
rationale for using different methods was to gain rich data and a fuller picture of the phenomenon
I studied.
Qualitative Surveys
The first data collection method I used was survey, which aimed to obtain information
about how international students experienced the sense of double consciousness. Check and
Schut (2012) defined survey as “the collection of information from a sample of individuals
through their responses to questions” (p. 160). To conduct the survey, I asked closed-ended
questions to describe the demographic characteristics of individuals who took the survey. I also
used open-ended questions to understand the participants’ familiarity with the phenomenon of
double consciousness and understand their experiences of this phenomenon. I created a webbased survey using Qualtrics. Qualtrics is an online tool that can be used to create a research
survey, distribute the survey, and analyze responses in one location (Qualtrics, 2021). To recruit
survey participants, I shared the link of the survey with international students using different
social media platforms such as: my personal email, text messages, Instagram, Facebook, and
Snapchat. I first sent the link of the survey to the international students I knew personally. I
asked family and friends to share my survey with other international students they knew of. I
also contacted the office of international students in different states and asked to send survey
invites to their international students on campus. Lastly, I communicated with multiple
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international student groups on social media and asked them to share the survey in their
webpage.
The survey was open between September 20, 2020 and November 26, 2020. After seven
weeks of distributing my survey, I received 310 responses. Before I started analyzing the data, I
scanned and read through the responses and I excluded the responses that did not meet the
criteria of my research. The final total of responses after the exclusion was 241 responses. The
participants of the survey research represented 15 different states including: Minnesota, Illinois,
Texas, Kentucky, Pennsylvania, Maryland, California, Massachusetts, Kansas, Alabama, West
Virginia, Indiana, Michigan, Arizona, and Ohio (see Figure 1).
Figure 1
Map of the United States with Corresponding Sample Gathered From 15 Different States.
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Description of Survey Participants
A summary of the gender of participants is presented in Figure 2. Approximately half of
the sample were women (50%), men came in the second place (42%), and 8% of the participants
chose “other” to identify their gender. For level of education, the majority of respondents who
took the survey were graduate students (56.52%) and undergraduate students represented
(43.485%) of the sample. As to how many years these international students spent studying in
the United States, (20%) of the respondents spent between three to five years whereas the
majority of the respondents had been in the USA between six to ten years (80%; see Table 2).
Figure 2
Gender of Survey Participants

Gender
Others
8%

woman
50%

man
42%

woman

man

Others
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Table 2
Descriptive Characteristics of Survey

Personal Interviews
The second, and the main data collection method I used for this study, was personal
interviews. The interview technique was used to in this study to understand “the woven and
knotted strands of relationship” (Schostak, 2006, p. 22) of participants’ personal experiences.
The interview was described as the process of engaging in a conversation between the
interviewer and the participants to gain more information and data related to a research study
(Merriam & Tisdell, 2016). Merriam and Tisdell (2016) also suggested, “interviewing is
necessary when we cannot observe behavior, feelings, or how people interpret the world around
them” (p. 108). Conducting interviews helped to uncover thoughts, feelings, and intentions
(Patton, 2015). Additionally, with the interviews, I was able to gather enough data about the
sense of double consciousness and the feelings international students went through dealing with
this phenomenon. According to Merriam and Tisdell (2016), there are different types of
interviews: 1) highly structured/standardized; 2) semi-structured; and 3) unstructured/informal
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interviews. In my study, I used the semi-structured interview approach. I interviewed 11
international students who attended American universities in different states.
The interview process started on November 30,2020 went until January 31, 2021. To
recruit interview participants, I contacted international students I knew personally, and asked
participants to refer other international students they knew. I utilized social media platforms such
as Facebook to connect with other international students from different states. I posted a
recruitment poster about my research in different international student group pages, then I
carefully reviewed the responses according to my research inclusion criteria. A brief overview of
the research purpose and key questions were written and verbally outlined to participants. Prior
to each interview, I sent the UST consent form (see Appendix C) to participants, and I explained
the meaning of double consciousness in seeking their interest to take part in my study. Most
interviews were scheduled on a Zoom meeting and FaceTime. Few participants requested to send
the interview questions via e-mail and they sent me back their answers due to their unavailability
or living in across time zones. The duration of the interviews was between 35 minutes to an hour.
I obtained participants’ permission to record the Zoom meetings and take notes during the
interviews. To record the interviews, I used the record feature on Zoom and I also used the voice
recording app Voice Memos. In total, I conducted 11 interviews with international students
(current students and alumni) from different countries and backgrounds to gain more
perspectives. I worked on transcribing each interview immediately after I finished interviewing
and I gave each participant pseudonyms for anonymity and to ensure confidentiality (see
Appendix A for interview questions).
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Description of Interview Participants
A detailed profile of interview participants is presented in Table 3. The study sample
represents the gender of participants as men (n=3) and women (n=8). To gain diverse
representation in the study sample, I selected participants from different countries such as:
Africa, Egypt, Brazil, Saudi Arabia, Taiwan, Nepal, India, and South Korea. Participants
reported in the study were from different educational backgrounds including; graduate (n=9) and
undergraduate (n=2). Additionally, I included participants who spent between four to ten years in
the U.S. The number of years they have lived and studied in U.S. varies between four to six years
(n=4); Seven to nine years (n=3); and 10-12 years (n=4).
Table 3
Profile of Interview
Pseudonym names

Gender

Country of
origin

Academic level

Angela

Woman

Egypt

Graduate

Years
spent in
the US
10

Elham

Woman

Uganda

Graduate

7

Grace

Woman

Brazil

Graduate

11

Hannah

Woman

Saudi Arabia

Graduate

4

Judi

Woman

Saudi Arabia

Graduate

10

Michael

Man

Taiwan

Undergraduate

4

Mila

Woman

Saudi Arabia

Graduate

6

Norah

Woman

Saudi Arabia

Graduate

9
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Oscar

Man

Nepal

Graduate

5

Rebecca

Woman

India

Graduate

7.5

Seoul

Man

South Korea

Undergraduate

10

Data Analysis
The data analysis processing includes identifying, examining, and interpreting the
patterns and themes that emerged from the data (Merriam & Tisdell, 2016). “Data analysis in
qualitative research consists of preparing and organizing the data … then reducing the data into
themes through a process of coding” (Maxwell, 2007, p. 148). According to Merriam (2009),
“Coding involves labeling passages of text according to content, and retrieving is providing a
mean to collect similarly labeled passages” (p. 194). In other words, coding helped me break
down the data I collected and drew emerging categories relevant to my study. After I had a list of
codes, I clustered them into categories and themes that emerged from the data. In the process of
reviewing and analyzing the data, first, I sorted that data in files. Second, I read through the
transcripts I gathered, and I added notes on the margins. Third, I re-read the transcripts with all
the memos and the comments in the margins I took to organize several codes using colored pens
to code different ideas. Fourth, I applied the line-by-line coding to highlight the emerging
categories. Fifth, I started the coding process to make sense of the huge amount of data I
gathered. After that, I summed up with an intensive analysis for each emerging themes.
Trustworthiness of Data
To ensure the credibility and validity of my study, I took attentive steps to provide
interpretive accuracy and content validity to my research. First, for the purpose of validity, I used
triangulation by applying multiple data-collection methods as sources of information (Merriam,
2009). I combined surveys, interviews, and reflexivity notes to gather data and develop a
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comprehensive understanding about the phenomenon of double consciousness from the
international students’ perspectives. Second, to optimize the credibility and ensure accuracy of
my qualitative research findings, I used the member checking method. According to Creswell
(2007), member checking is a qualitative technique to determine the credibility and accuracy of
results by returning back the final results/themes to participants to check for accuracy and to get
feedback. Third, I applied the peer debriefing technique to add more validity to my research.
Peer debriefing can be defined as: “A process of exposing oneself to a disinterested peer in a
manner paralleling an analytical sessions and for the purpose of exploring aspects of the inquiry
that might otherwise remain only implicit within the inquirer's mind” (Lincoln & Guba, 1985, p.
308).
To add validity to my research, I reached out to a colleague who is a doctoral
international student candidate and has expertise and knowledge about my research topic and
asked for feedback. My colleague and I reviewed each emerging theme from transcripts; we
discussed the findings and made sure they represented the participants’ perspectives.
Ethics and Confidentiality
To comply with ethical requirements of qualitative inquiries, I abided by the University
of St. Thomas’ IRB policies, which I shared with participants prior to engaging them. To ensure
an adequate level of confidentiality in my research, I informed each participant that the collected
data would be anonymous to protect their privacy and help them speak more candidly. Before the
interviews, participants learned that the study was entirely voluntary, and they should not feel
coercion to participate. They were informed that they had the right to refuse to answer any
question and to withdraw from the study at any time they want. Then, I provided the participants
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with the potential risks and benefits associated with the study so they could make an informed
decision to consent to participate in the study or not.
For the informed consent process, I gave potential participants a brief description of the
key elements of my research, the purpose of the study, and a description of the types of questions
I would ask throughout the interview. I informed participants with an estimate of the time
commitment for the interview. Lastly, I asked participants to provide me with their verbal and
written consent by signing a consent form (see Appendix C) so that I had their permission to
collect and use the data they provided me during the interview.
I saved the transcripts of each individual interview I conducted. I also created a separate
document for each participant and changed identifying information by using pseudonyms to
maintain participants’ confidentiality. All documents were not for public consumption, so I saved
and stored all the data in my computer with a personal password which gave me exclusive access
to the data. After finishing transcribing and analyzing the data, I destroyed the online files and
securely disposed of all the paper records to ensure participants’ continued anonymity.
Personal Bias
Creswell (2013) emphasized the importance of researchers clarifying their biases before
beginning their research. Creswell also identified different elements that can influence the
researcher and the interpretation of the data, including “comments, experiences, and biases” (p.
244). Consequently, I identified my own personal perspectives and biases before developing my
research questions, I also avoided bias while reviewing and analyzing the data. To achieve
accuracy and minimize my personal bias, I followed Maxwell (2005) recommendation,
“Separating your research from other aspects of your life cuts you from a major source of
insights, hypotheses, and validity checks” (p. 38). To do so, I separated my researcher's voice
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from my insider’s voice. I did not allow my personal experience as an international student at a
U.S. university who might have experienced double consciousness to influence the participants’
responses and views. While interviewing, I avoided asking any question that would steer
particular responses from participants so I could gain better understanding of the research issue
and insights from participants.
I recognized four different biases that I was aware of, and I tried to avoid them in the
research process. These biases are described as follows:
1. I am an international student who came from a different country and I have been
exposed to a different culture other than the culture I came from.
2. I have been studying in one of the U.S. universities for over 8 years.
3. I have experienced the sense of double consciousness.
4. The sense of double consciousness has affected my life in many ways.
In addition to keeping my bias in check, I used member checking to seek respondent validation
(Merriam & Tisdell, 2016). Member checking entailed asking my participants to read, review,
and critique the transcript of my interviews. Maxwell (2005) talked about the importance of
member checking or respondent validation:
This is the single most important way of ruling out the possibility of misinterpreting the
meaning of what participants say and do and the perspective they have on what is going
on, as well as being an important way of identifying your own biases and
misunderstandings of what you observed. (p. 11)
Limitations of the Study
While my findings contributed to the understanding of how international students who
studied in American universities experienced the sense of double consciousness, several

63
limitations arose and needed to be highlighted. One main limitation is that the scale of my
research was small and limited to only 11 international student participants. Therefore, the
conclusions drawn based upon the examination of a limited number of international students and
their experiences of double consciousness are limited. As the data showed in Open Doors (2021),
for the year of 2019/20, there were 1,075,496 international students studying in American
universities. With such a considerable number, these findings cannot be generalized to the whole
population of international students who study in the U.S. universities. Furthermore, in order to
strengthen the arguments and the conclusions drawn from the data, I suggest conducting more
research and increasing the number of participants from different universities throughout the
country. Another limitation is that international students who came temporarily to the U.S. to
study were the center of my attention. As a result, I excluded immigrants, first generation
Americans, and refugee students who may have the same or similar experiences with the sense of
double consciousness. Hence, another limitation to this study is that, I did not differentiate
between men’s and women’s experiences of double consciousness. Therefore, another study
could be conducted to assess and determine the effectiveness of double consciousness on man
and women. This would be fruitful area for further work to compare and contrast the results.
Lastly, the study did not evaluate the experiences of other international students who live and
study in different countries, it only focused on students who studied in the United States.
Chapter Summary
In sum, this chapter provided an overview of this research methodology. I used
qualitative research to gain deep insight into the phenomenon of double consciousness by
collecting international students’ perspectives and personal experiences. I employed a
phenomenological method as presented by Creswell (2007) as my main strategy to understand
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the commonality of cultural identity crisis among selected international students. For the data
collection method, I utilized two different methods: survey and personal interviews. Issues for
trustworthiness such as credibility, reliability, and validity were taken into consideration in this
chapter and it was managed through, member checking, triangulation, and peer debriefing.
furthermore, this chapter presented the adequate level of confidentiality and privacy of the
participants, followed by my personal biases and the limitations of this study. In the next chapter,
I present participants’ experiences with the sense of double consciousness, summarize the most
significant themes and sub-themes which emerged from the survey and interviews, and provide
further interpretations of the themes.

65
CHAPTER FOUR: FINDINGS
The purpose of this study was to determine how international students at U.S. universities
have experienced the phenomenon of double consciousness. The qualitative data were collected
to respond to the purpose of this study. This study also sought to identify the main themes and
sub-themes regarding international students experiencing the phenomenon of double
consciousness and the mechanisms they utilized to deal with it. In the following section, I
present participants’ experiences with the sense of double consciousness, summarize the most
significant themes which emerged from the survey and interviews with participants, and provide
further interpretations of the themes. Lastly, I present the data findings that emerged from both
the qualitative survey and the interviews accompanied by descriptive visuals (figures and tables).
The iterative analysis of data yielded four major themes including: familiarity with double
consciousness, perceptions of double consciousness, effects of double consciousness, and coping
mechanisms (see Figure 3).
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Figure 3
Themes Emerged from Data Analysis.

Familiarity with Double Consciousness
I started collecting data by focusing on the exploration of the key concept in this research
on double consciousness based on participant perspectives. To the question of “Are you familiar
with the phenomenon of double consciousness?,” the majority of participants (77%) were not
familiar with the concept and they answered with “No,” “Not familiar,” “I do not think so,” and
“Never heard about it.” On the other hand, (15%) of the participants were familiar with the
concept as indicated in Figure 4 below. The participants who answered “yes,” had divergent
perspectives and interpretations of the meaning of double consciousness. Some of these
interpretations were described as: “Two conflicting identities,” “living in two totally different
realities simultaneously,” “combining two kind of entities,” “Conflict inside ourselves,” and
“Personal identity crisis.” Other participants described double consciousness as the way they
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carry themselves and behave based on their surroundings and location. For instance, survey
participant 237 stated: “The idea of conducting yourself differently depending on the
surrounding culture and background.” And participant 18 looked at double consciousness as the
way he changed his behaviors based on locations, saying it is “… to act based upon your location
subconsciously.” In addition, some of these student participants identified double consciousness
as the ability to speak, articulate and comprehend two different languages. For example, survey
participant 166 said: “It’s the ability of understanding two different languages at the same time.”
The rest of the participants (8%) chose “Not sure” as their answer. (see Figure 4).
Figure 4
Participants’ Familiarity with Double Consciousness

I asked the same question about their familiarity with the concept of double
consciousness during the interview processes, 10 out of 11 participants indicated they were not

68
familiar with that specific concept or the concerned phenomenon. Most participants answered
with phrases such as: “I have never heard of double consciousness” (Seoul) and “Honestly I
don’t think I know what it means” (Hannah). Even though most participants seemed unfamiliar
with the phenomenon of double consciousness, all 11 participants agreed they somehow
experienced such a feeling after I explained the meaning of double consciousness to them.
As a direct consequence of living in a completely different culture, international students
developed a special consciousness of this strange feeling of dual identity. Even though they did
not know how to verbalize or express this feeling, it affected the way they thought and behaved.
Angela took a few moments to reflect on her past experience with the sense of double
consciousness. She stated,
I came from a completely different country, and in the first few years living in America, I
felt like I was attacked with this feeling that I haven’t had before. I was in a situation
where I acted in a way that I won’t normally act … Just because I wanted to feel like I
belong to the group I was with. I was confused, and so hard on myself. I was ignorant, I
didn’t understand this feeling and I didn’t know about this terminology of double
consciousness till it was explained to me.
Mile shared a similar experience of dealing with this the sense of double consciousness without
determining what it meant or why she was experiencing it. She said, “I have always believed that
since I came here I have changed … I had this sense before but I did not give it a name, I did not
really specify what I'm feeling, I just felt it as something is not right.”
Rebecca recalled getting involved in a romantic relationship with someone was not a
subject she could talk about with her fellow Indian people. She came from a society where dating
is not acceptable unless there was a marriage guaranteed down the road. However, once in the
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U.S., she found it was totally acceptable to date and be open about dating with others. She had
her struggle when she started dating someone. She could not tell her Indian friends for fear of
being judged. She said, “I did have a little bit of crisis there but then I did not want to live that
double life ….” Ultimately, she chose to adopt the U.S. approach when it came to dating
because it gave her a sense of freedom. She stated: “It was liberating for me because over here
there was no fear of being seen with someone.” On the other hand, Rebecca felt conflicted and
delt with the sense of double consciousness without recognizing what this sense actually meant.
The next section describes international students’ perceptions of double consciousness.
Perceptions of Double Consciousness
Notwithstanding the lack of familiarity of some participants with the expression double
consciousness, all participants who took part in this study confirmed they experienced the feeling
of bearing a double social and emotional identity: their upbringing and the contexts of America
in which they found themselves. Analysis of data revealed participants’ cultural identity
influenced their daily life while studying abroad and such a realization led them to experience a
sense of double consciousness. All participants in this study, regardless of their gender,
nationality, years spent in the U.S., and level of education, experienced a plethora of conflicts of
identity as a result of becoming integrated into the American culture. Figure 5 below presents the
main instances of participants’ perceptions of double consciousness during their academic,
communication, behavior, and social interactions.
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Figure 5
Participants’ Instances of Double Consciousness

Academic Instances of Double Consciousness
Seven participants who participated in interviews for this study mentioned that they felt
individually divided in their classrooms. They were adjusting to a new curriculum while
internally being called to react in accordance with the learning they acquired in their home
countries. Participants’ previous educational experiences always resurfaced and conflicted with
their new learning leaving them to wonder about the identity position they should hold. The
seven participants wondered whether or not they should participate or ask their teachers
questions while in class. Rebecca explained that she came from a culture with a strict hierarchy
system. She described her culture as, “you speak when you are spoken to kind of culture … you
never interrupt anybody who is higher up in that hierarchy.” The expression of “don't speak until
you are spoken to” that Rebecca used showed how she could not initiate a conversation in her
home country unless the person in a higher power position such as a teacher or a parent first
spoke to her. However, on her first meeting with her PhD advisor in the U.S., she was just
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listening without making any contributions in the classroom. She said, “I was just listening
because again, you don't speak unless you are spoken to. The second thing is you don't speak
unless you have a very important thing to say.” For Rebecca and most participants, there was a
sense of betrayal of their inner original culture that created a tension when they found themselves
in a position of asking questions and participating in the classroom especially when they felt like
what they were going to say would not add to the discussion.
Judi shared a similar experience, as she explained, as she was not allowed to express her
own thoughts in the classroom in her country of origin. However, the classroom in the U.S. had a
different environment that gave preference to critical thinking, group work, and active learning.
Judi did not know how to engage effectively in the learning process. As a result, she defaulted to
her foreign identity and was unable to participate classroom discussions, leading her instructors
and peers to take notice of her lack of in-class participation. Judi asserted,
I used to express myself in my country and that caused me lots of trouble … So when I
came here I didn’t share my views on anything. People here thought I was shy or not
understanding the topic. Later, I realized I can finally say what I have in my mind.
Another participant, Michael, elaborated on an instance of academic double consciousness by
stating the following:
American students usually don’t hesitate to raise their hands, interject the teacher, and
ask questions. When they speak, they just seem very confident and get straight to the
point. In Taiwan, we tend to be quiet and listen to the teacher. We don’t really speak up
in class, but this kind of mindset (being quiet) is not appreciated in the American culture.
Although Michael became more familiar with class discussions and academic interactions, he
was always feeling torn between his past academic behaviors in Taiwan and his current activities
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in the U.S. The conflict of identities as a Taiwanese and an American resident let him feel like if
he was two personas into one person.
As opposed to the majority of participants who struggled between their original and
adopted identities, two participants explained how they made the choice to side with the new
U.S. identity when it came to addressing their instructors. Grace shared her experience with the
accessibility of teachers/professors in the U.S. classroom versus her country of origin. She
explained, “Here it is more informal the way you can talk to professors and use informal
language to address them; but the relationship is very formal in Brazil. Teachers are less
accessible and they try to keep a sense of superiority.” Grace had made up her mind and
preferred the U.S. approach to professors. Her conscience did not bother her at all when she
would call her professors by their first names or accost them in the hallways for informal
conversations.
Likewise, participants in the survey I administered for the purpose of this study indicated
they encountered issues from holding the American culture identity as well as their upbringing
identity in the academic world. Participant 35 expressed that trying to adjust to the new academic
ways and expectations caused her to experience a sense of double consciousness. She explained
that her country of origin, Uganda, has a different education system that requires memorizing as
much as she could in order to pass any exam. She stated,
We were not given a chance or opportunity to learn on our own through research and
individual projects. However, in the U.S. I was required to do a lot of individual projects
which I had to learn very quickly on my own.
This participant believed memorizing was not the most efficient way to learn. She confided that
transitioning to a new way of learning was not necessarily easy. There was a conflict between the
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way she used to learn in her country and the one she was exposed to in the U.S. classroom. She
concluded she made a conscious decision that the U.S. way of learning best suited her, saying “ I
became more interested in what I was learning, especially in subjects like math which I had
problem with in the past …” Besides the above academic instances of double consciousness that
left the participants struggling to choose between one of their two identities, there were also
communication instances.
Communication Instances of Double Consciousness
Participants indicated speaking a language different from their birth-culture’s left them
feeling torn between their original upbringing and the new culture. Even though participants
shared that they speak and understand English, they encountered tremendous conflict between
their English accent they learned prior to coming to the U.S. and the pronunciation of U.S..For
instance, Michael described his experience with the English language as a conflict that led him to
experience immense pressure.
English is not my first language so I don’t speak like other people. I have an accent and
sometimes I don’t articulate well. It gives me a lot of pressure. I consider it a negative
thing because the unfamiliarity with the language oftentimes makes me “slow,” making
me not confident, and leading me to not want to speak up.
In addition, student participants agreed that different accents have affected their communication
styles and the resulting consequences were that international students experienced the sense of
twoness. Elham described her experience as thus,
… my long background language is totally different because I speak British English and
when I came here everyone would ask me “oh you have an accent!” I was like “Oh yeah!
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this is not my first language, this is for the colonizers and it's not American it's British”
… So I had to be reminded that I don't belong here just because I have an accent.
Elham continued explaining that, even though she experienced a peculiar split between the
British English she knew before coming to the U.S. and the American English, she tried to adapt
her way of speaking to better understood by her American interlocutors. She explained that she
kind of twisted her British English to please her American audience but felt like she betrayed her
primary culture.
Norah, on the other hand, shared her experience with identity conflict, where she had to
choose between behaving like a citizen of her own country and behaving like an American. She
stated, “There is one thing where I sometimes had to behave like a American which is be a direct
communicator and ask direct question during the conversation.” For her, that was not the way
she used to communicate in her country. People in her country avoid being direct, and they try to
make the conversation more pleasant or acceptable than it is especially when it comes to certain
subjects. When Norah came here, she had to communicate with people in a manner that matches
the mainstream culture and that led her to experience the sense of twoness.
Likewise, the survey I conducted for this study showed international students experienced
the sense of double consciousness when they alternate between their original language and the
host country language. For instance, participant 16 stated: “It affects me linguistically at least …
I feel like I am a different person when I speak English than when I speak Arabic.” This
participant was constantly experiencing a conflict of identity when switching languages. Moving
from Arabic to American English caused him tremendous pressure to adopt a more acceptable
English language while studying in the United States. Aside from the communication instances
of double consciousness that participants indicated, there were also behavioral instances.
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Behavioral Instances of Double Consciousness
Modifying existing behaviors to adapt to different sociocultural norms and to
accommodate the host culture made participants experience a sense of double consciousness.
Concerning cultural behaviors, some participants explained how they made efforts to adjust to
new sets of behaviors and habits and give up on certain habits they had gained from their home
cultures. Their rationale behind changing behaviors was to avoid being judged or looked down
upon. Michael pointed out he traded his home eating habit to accommodate the U.S. culture. He
explained his experience as thus:
In my culture when eating, we tend to hold the bowl closer to our mouths and eat. But in
the U.S. you are supposed to leave the bowl on the table instead of holding it. Someone
told me that if I hold the bowl when eating, it makes people think I’m ill-mannered and
I’m eating like an animal. Therefore, I never do that here.
Michael was extremely conscious of his eating habits around American. It made him feel
conflicted with his identity.
In the same manner, participant 216 from the anonymous survey described how some of
the traditional behaviors he used to have from his culture were not acceptable in the U.S. Some
of these behaviors were hugging, holding hands with a person from the same gender, and kissing
on the cheeks. As a result, he experienced the sense of dual identity as he was trying to
accommodate the acceptable behaviors in the U.S. and avoid the ones he was used to. He stated,
“… some of the day-to-day cultural differences … for example hugging as greeting is acceptable
while in the U.S. maintaining personal space is important. It takes some time to understand this.”
Grace mentioned a similar thought as she said, “You know Brazilians are very loud, we
use body language and we talk with gestures a lot. I have to be mindful of this around
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Americans.” She explained how she experienced conflict of identities dependent on whether she
was around Brazilians or Americans. Whenever she was around Brazilians, she could speak the
way she used to in her country and use body language without fear of being judged. However,
when she was around Americans she tried to behave differently in accordance with the American
culture.
Social Instances of Double Consciousness
Some participants explained how they faced difficulties not only in the classroom but
also in their social life. Participants in this study presented several instances of what could be
identified as social instances of double consciousness. All participants explained how they
experienced the sense of double consciousness by trying to bridge two completely different
cultures, namely the individualistic and collectivist cultures. For example, Elham viewed herself
as an interconnected individual who belonged to the community. She reflected on how she
fought to accommodate the two sets of cultures as she reported:
I came from an African country where everything is communal … We live a communal
life, where a girl belongs to the community, belongs to the whole village, but here I found
it so individualistic … like people live on their own and if you are stranger, you are
stranger.
For Elham, the cultural values she had from being from a collectivist society clashed with the
individualistic culture she was exposed to in the U.S. Michael recalled a similar experience of a
struggle:
One thing that impacts me tremendously is that U.S. society emphasizes individuality and
personal characteristics. Because in Taiwan, we’re more collective in a group. We are
told to keep a low profile and not to be different from others. If I stand out too much, I

77
will be targeted. However, I feel like I was told or encouraged to be more narcissistic
here in the U.S because a humble person won’t be recognized.
In the same vein, Norah talked about how being exposed to different ways of life, led her to
experience double consciousness. She said,
I personally experienced double consciousness. As an international student living in U.S.
I am holding two different cultures. My culture is more conservative and traditional while
the western culture more open and free. I am still holding my culture but I became more
open to my express feeling and change so many beliefs and norms.
A survey participant who came from a conservative society, where women covered most of their
bodies as part of the cultural identity, had this to say: “I struggled with the way I dress and
behave.” She explained that when the conflict about her dress style arose, she decided to be more
open by embracing the dress code of the U.S. culture. The rationale behind her move stood from
the realization that the dress code she was used to in her home country did not match the context
of the American culture. The conflict of identities arose when she was in process of deliberating
between two conflicting consciousness.
Although Participant 232 felt thoroughly connected to his culture, he clearly acquired
certain behaviors from the U.S. culture that heavily influenced his life and identity. His
preference led him to have a sense of conflict. He stated,
There were times when visiting on vacation, I heard comments like: “you are so
American,” which they probably recognized a behavior that was not really usual to them.
I think in terms of thinking about myself first versus in a collective manner, is something
I learned in the U.S.
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After I explored the instances of double consciousness from the international student’s
participants, I next identify the effects of double consciousness.
Effects of Double Consciousness
The international students who participated in this study felt caught between the respect
owed to their culture of origin and the new realities presented to them in the United States. This
condition had both negative and positive impacts for most of those participants. Some
participants stated they experienced negative effects of double consciousness, while others
thought double consciousness led them to positive outcomes. As shown in Figure 6 below,
participants related their negative experiences with the sense of double consciousness to
emotional and social factors. On the other hand, participants indicated that shifting thoughts and
practices and re-creating a new identity were the positive effects of experiencing the sense of
double consciousness.
Figure 6
Effects of Double Consciousness
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Negative Effects of Double Consciousness
A pattern emerged from the data regarding the effect of experiencing the sense of double
consciousness. The vast majority of participants revealed the negative experiences and they
related them to two utmost factors: emotional and social factors. Below, I identify the subthemes
based on the international student’s perspectives.
Emotional Factors
Losing the sense of belonging was one of the negative impacts on the international
students. Most of the participants showed they dealt with emotional distress due to experiencing
the sense of double consciousness. They felt like they did not fit in either culture and used
similar phrases such as “Hard to fit,” “in the middle of both culture,” “feeling torn apart between
two set of ideals,” “I feel like part of me missing,” “I don’t belong anywhere,” “confused about
where do I belong,” and “Not knowing who is the real me.” From the survey, Participant 232
shared being an international student who came from a completely different culture led her to
encounter identity conflict during her stay in the United States. For her, losing her true-self and
experiencing an unfulfilled sense of belonging were the negative impacts of dealing with the
sense of double consciousness. Another survey participant (233) articulated that having two
identities made her feel like she did not fit in either culture. She stated “… the sense of not
belonging anywhere. Thankfully more people have experiences studying and working abroad,
which builds the global society that more people can relate and understand those conflicts.”
During the interviews, Grace and Angela discussed losing their sense of belonging. Grace
said: “Negatives may be the sense of not belonging anywhere.” Angela stated she felt like she
did not fit anywhere. She noted, “I don’t feel like I belong to my home culture or the US culture.
It is hard to describe this feeling.” Angela concluded by explaining that there is always an
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internal struggle of two worlds and two identities when it comes to where she belongs, which left
her conflicted and unsatisfied. She continued, “whenever your leave your country and get
exposed to a new culture, you will never be the same person and the way you see things will
forever change.”
Feeling of guilt and lack of self-confidence was another negative impact of double
consciousness on international students who studied in U.S. universities. Participant 16 stated, “I
find myself conflicting between the two cultures. Sometimes I prefer one over the other and vice
versa, and that make me feel guilty.” This participant faced a dilemma every time the two
cultures were fighting. He somehow lost a portion of his cultural identity because he wanted to
adapt to the U.S. culture, thus he felt guilty not following his original culture. Survey Participant
38 elaborated, “I become not confident.” He explained how switching behaviors and acting like a
Saudi around Saudi people and then acting like an American around American people caused
him to lose confidence in himself. This low self-esteem led him to have a sense of insecurity
about who he really was. In a similar vein, Seoul mentioned during the interview that his
experience with the sense of double consciousness was mainly negative. He said, “… having the
sense of double consciousness affects me negatively because it takes away the confidence in my
decisions and forces me to rethink all of my decisions.” Seoul struggled with making decisions.
He revealed the constant negative feelings that impacted him came from second-guessing
himself every time he had to decide what was the appropriate behavior or action based on the
cultural contexts he lived in.
The results also showed that one of the negative impacts on international students who
experience the sense of double consciousness was the fear of being rejected by others.
Participant 4 stated, “I want to be accepted in the culture and immerse in it. I don’t want to be an
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outsider.” Participant 23 said, “I’m ok with being a non-binary person. Sharing that with my
people would mean to them that I myself is a non-binary, so I rather not share for my own sake.”
Survey Participant 19 stated, “the negative effect is pretending to be someone else so people
don’t judge.” This participant indicated that changing his behaviors to accommodate the culture
he lived in made him feel like he was betraying himself. He tried to avoid being judged by acting
like Americans, but this reaction impacted him negativity and made him lose the sense of his true
self.
Social Factors
International students felt obligated to accept different social norms and values of the
new culture even if it was against their own cultural values and norms. Feeling obligated to
accept certain values led them have an identity conflict. Survey Participant 220 described her
experience with the American cultural celebrations as follow, “I experience double
consciousness when I found myself compelled to celebrate Halloween, and other occasions that
are not part of my tradition or religion”. Participant 39 gave a similar experience, he stated “I
feel that I’m being forced to have opinion that align with the American values that are
completely against my values, like accepting homosexual marriage.” For participants,
encountering a value that conflicted with their own belief effected them negatively. It made them
question their loyalty to their original cultural values.
The loss of some traditional and religious practices that international students used to
practice in their countries resulted in the feeling of having dual identities. Survey Participants 25,
30, 34, 16, and 40 explained how speaking English as a second language was one way they
experienced the sense of double consciousness. They shared that it was conflicting for them to
explain their thoughts and feelings sometimes. For them switching to a different language other
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than their native language led them to feel like they were two personas in one person. Participant
16 emphasized, “I feel like I am a different person when I speak English than when I speak
Arabic.” For these students, losing the ability to speak in their own language made them feel like
they lost a huge part of their true identity. Participants also shared about how in their countries
they say verbal prayers in different situations, but they cannot in the U.S., like the prayers they
say before they eat, when they go to people’s houses, and when they congratulate others for
getting married. They seemed to have a conflict because they had to ignore their inner original
culture and adjust to the new culture’s norms. Another participant showed how she lost some of
her cultural and religious traditional practices. She felt conflicted in her identity because she
wanted to practice her religion, yet she did not because she does not want to be judged.
Participant 40 stated:
Having to deal with the sense of double consciousness is not easy for me. As you know I
came from a different culture, and I believe in a different religion that is not common in
here. I have missed many holy holidays and especial ceremonies that I use to celebrate in
my country mostly because I have to report to work. To be honest, most of the time, I
don’t even ask my boss to take the day off because I don’t want to explain, I don’t want
to feel different. I try to act like American and celebrate American Holidays so I can feel
like I’m accepted. It makes me sad, I really want to practice my religion as if I was home,
but I don’t want to feel like an outsider either.
Another crucial negative effect that most international students (current and alumni) faced was
the reverse culture shock. When in the U.S., participants unconsciously acquired certain cultural
features that became part of their own cultural identity. Eventually, when they went back to their
native countries permanently or to visit, they found themselves dealing with reverse culture
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shock. They faced a similar challenge with the sense of double consciousness due to the changes
they had been through. The negative effects included being judged by their own people and
feeling isolated in their own countries. Survey Participant 127 said: “I get judged by my fellow
people because of the positive habits I adapted here.” Participant 23 reported,
Not being accepted by my own people and struggling with the same thing after
graduation with my family. For them, I represent a bad image due to the different culture
I was exposed to and the change I have gone through.
Interview Participant 4 added, “I couldn’t find friends here and it made me lonely. When I went
back to Saudi, I also couldn’t connect with others.”
Elham explained how she struggled to readjust to her home culture.
When I go back home, it's a reverse culture shock. Like it's my country, I've lived there
before but I go as a different person … it takes some time for a person to go back to the
normal routine of the country. When you have been outside the country for some years,
then you go back home, there will conflict. My own values currently will conflict with
the values of my country.
Rebecca, on the other hand, mentioned that she lost her sense of belonging to her own people as
seemed different when she returned home. Being back to her country seemed to be frustrating
after she lived alone in the U.S. and adapted different norms, behaviors, and different ways of
living. She explained her experience as thus,
I did definitely experienced reverse culture shock for a long time … I had a place of my
own, right? I was living alone so that was my place, right? But I felt like this is not home,
and India is where home is. But then, I went to India and it's like I cannot fit in anymore.
I was away for so long and I have that feeling of where is home now?

84
Positive Effects of Double Consciousness
While many participants described their experience as challenging and unpleasant due to
having the sense of double consciousness, other participants pointed out that the sense of double
consciousness led to positive outcomes. These international students developed different survival
mechanisms that led them to change positively. International student participants showed that the
positive outcomes of experiencing double consciousness enabled them to shift their thoughts and
practices and to construct their own new identities.
Shifting Thoughts and Practices
The results of the qualitative survey and interviews I undertook for this study
demonstrated that international students used survival mechanisms by embracing their conflicts
and changing the way they thoughts and practiced daily activities. Instead of feeling conflicted,
they trained their minds to accept the change they acquired and took this sense of conflict as a
new way to adapt. In addition, being exposed to a different culture helped international students
to have a deeper understanding of themselves, of others’ viewpoints, and of other cultures as
well. It also helped them build a relationship with others and get along with people from all over
the world.
Participants used various expressions to identify their change of thoughts and practices,
including: “Learned to accept other cultures, thoughts, and perspectives,” “ became less
opinionated and more receptive to new ideas and opinions,” “made me re-think and evaluate my
life,” “I think differently,” “I’m open to change now,” and “improved my perspective of things
in life.” In particular, survey Participant 31affirmed that experiencing double consciousness was
a pathway toward resilience, growth, and embracing the new life. “I became a better person … I
did my best to respect both cultures and my religion and combine the best value in all of them to
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be a better person without losing myself.” Similarly, Norah explained how the sense of double
consciousness had a positive impact on her. She stated, “By understanding the positive side
of holding two cultures, by having more experiences and knowledge than others who hold one
culture.” Seoul, who had been in the U.S. for almost 10 years still struggled with the sense of
double consciousnesses and thought there was no way to overcome this phenomenon. However,
he said: “I think the only way to cope is to believe that the decision to study in the U.S. is worth
the struggle and accept the fact that it is never going to be easy”.
Other participants believed that understanding and accepting themselves as being
different was another positive impact. By doing so, students were able to bridge the conflict they
had between their original and the new cultures. For example, Michael thought it was absolutely
normal to feel different as an international student. He stated: “you don’t accept that everyone
will passionately and unconditionally accept your culture. Therefore, international students
should step out of their comfort zone and try out a different lifestyle.” For him, “the sense of
double consciousness allows me to know that my way of living is not the only way. It broadens
my horizons and makes me grow as a person although it was a difficult journey”.
Re-Creating New Identity
Another positive effect of double consciousness, which the qualitative survey and
interviews highlighted was the reality that international students re-created their own identities.
Experiencing cross-cultural interactions led international students to rediscover themselves.
Survey Participant 24 noted, “coming to a new culture doesn’t always mean a ‘conflict;’
sometimes it’s a learning process where you learn about yourself more and decide who you want
to be. You develop your own identity based on your personal experience.” Another survey
participant (27) agreed that having the sense of twoness was a good tool to understand their own

86
identity. He said, “It made my identity sharper. I feel like a have two brains not one. I can switch
it off and on like a switch.” From his perspective, the sense of double consciousness enabled him
to develop a new identity that led him to have a greater understanding of both cultures. This
sense also helped him to perform effectively without feeling stuck between two identities.
Similar perspectives emerged from the interview findings as eight participants discussed how
having multiple cultural identities encouraged them to broaden their horizons and construct their
own identities. Grace explained how she integrated both identities. For her, having the sense of
double consciousness helped her create her own unique identity. Even though Grace still had a
set of life competencies from her culture and a different set of life competencies she adapted
from the American culture, she was able to combine the two cultures together to create her own
identity.
I feel exactly like this, I constructed this person who has this cultural experience in two
different countries, and I don't feel like 2 separate persons I just feel like a combination of
both...I constructed this one person between these two places and this is who I am now. I
might force myself to change or adapt a little bit but truly this is the person I became to
be, and I'm in the middle identity.
Similarly, Hannah shared how her experience with the sense of double consciousness when she
was living in the U.S. gave her the opportunity to not be an exact image of her culture. Hannah
asserted:
I created a new identity that is a combination of both. I’m not a clone of my own culture
nor any other culture. I learn from my experiences, and I picked up the positive things
that I liked from each culture … I kind of have a bigger picture on how to be my own
self.
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Hannah continued explaining that, before she moved to the U.S., she was only exposed to one
culture, which had shaped her original identity. Coming to the U.S. and being exposed to
different values, traditions and beliefs opened her eyes to new perspectives of life. She was able
to create her own identity based upon her enriched life experience.
Judi had a different perspective as she described herself as more of a free soul and how
she refused to be described or labeled as a woman from a specific culture. She emphasized that
there are various factors that helped her shape her own identity besides the sense of double
consciousness. She said: “I don’t belong to either culture and I don’t like to belong to
boundaries.” She continued by explaining that having the ability to be flexible, having the
opportunity to be exposed to a different culture, and possessing a higher level of education were
the three most significant factors that led her to construct her own identity.
Coping with Double Consciousness
Coping with double consciousness emerged as the fourth major theme most students who
participated in this study agreed upon. All participants who grappled with living in two cultures
reported they utilized various approaches to cope with the sense of double consciousness
including building friendships, code-switching, and using support systems. This section presents
each of the above coping mechanisms.
Building Friendships
Building friendship was one of the coping mechanisms participants used to solve their
dual identity conflicts. For example, Oscar noted his close friends pointed out his mistakes and
called him out on his actions that were not acceptable in the U.S. culture. His friends guided him
through his academic journey abroad. He said, “having both international and American friends
who can provide you real feedback is the best way to deal with the sense of double
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consciousness.” Similarly, Grace elaborated how she got out of her comfort zone to make friends
and socialize with others. She stated,
… in school I was never much of an activity person, but I would go to every single
activity the school offers … I don't like to ski but I will go because I will sit in the bus I
will talk to people and make friends. I have to participate and insert myself in their
environment to be part of this culture.
Participant 27 explained blending in with other people and making friends with people from
different cultures helped him cope with the sense of double consciousness.
Interestingly enough, the majority of participants found that it was rather easy to build
friendships with fellow international students, more so than with American students. Survey
Participant 239 stated, "I feel like I can relate more with other International students and it is
easier to open up to them.” Grace added that she connected more with students who shared
similar living experiences and struggles to her own than with American students. She asserted,
Most of my friends throughout undergrad and grad were international students because
we are in a similar situation. We experience different culture, live somewhere strange and
we connect in that level and it's just easier to be friends with international students.
For Angela, being a friend with an international student was less stressful because
whenever she was around Americans, she felt like she had to meet certain expectations and
change her identity. She admitted,
I love being a friend with international students because they share similar conflict, living
experiences and struggles as me while being here … I can be myself around them without
trying to be a different person and without feeling judged. I can be different without
feeling ashamed or weird.
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Code-Switching
Another practice the study participants used to survive and thrive in the mainstream
culture was code-switching. By code-switching effectively, participants were feeling proud of
themselves as they were able to navigate both worlds they lived in. A few participants illustrated
interesting reasons behind code-switching. Survey Participant 28 stated, “I show respect to
people from my country differently than I show respect to Americans.” During the interviews, I
instructed participants to imagine themselves meeting with two different groups of people, one
group from their country, and the other group from the US. Then I asked them if they were going to
behave, speak, express feelings, and dress the same way for both groups. Judi responded,
I would address the group of people from Saudi Arabia totally different from the people
in the U.S.. First, there is language I share with them. Secondly, I behave around older
people from my country differently than here. Even the tone of my voice would change.
Elham, on the other hand, talked about an incident where she actually had to choose between
behaving like a citizen from her own country and behaving like an American. She stated,
I have learned in order to survive I have to switch code. For example if I'm talking to a
group of students, it's very easy. First of all most of the time we communicate in our own
language or if he's somebody that comes from another region, we use English but it still
easy. I'm not guarded you know! I don't kind of take extra care to know what to say and
how to say it … but if I'm talking to a white person or an American I had to carefully
choose the words that I use … I have learned that if I'm talking to them, then I have to be
on guard to choose what to say and what not to say and how to say.
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Using Support Systems
Another significant sub-theme that emerged from the interview was the use of support
systems to ease the feeling of being torn between one’s original upbringing and the new culture.
Many participants agreed that using various services can smooth their transition as they adjusted
to the new culture and new ways of living. The most common helpful resources participants
identified were the support of the international student office, support from the counseling and
psychological center, and student clubs and organizations’ support.
International Student Office Support
Ten out of eleven participants referenced the important role of the international student
office in helping students who face challenges with negotiating their positionality within the new
cultural framework. Michael stated:
There are a lot of new unknowns, and it can be easy to sink into a state of inactivity due
to fear and lack of knowledge. I would say that the international student office serves to
be the most crucial place as of providing a support system because we really know no one
else upon arrival.
Rebecca echoed Michael’s view as she believed “… it's a very combined effort but definitely I
think the university has to have initiatives … the office of international affairs.” She mentioned
student mentors as one of these initiatives that can help international students navigate the
campus, understand the culture, and understand the conflict they face.
Counseling and Psychological Center Support
A second area participants identified as important was the support of counseling and
psychological centers. However, participants such as Rebecca from India, and Angela from
Egypt, and other survey participants perceived counseling as a place for mentally ill people. For
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example, seeking counseling in the Indian culture can result in the seeker being looked down
upon. Angela recalled her experience when she first arrived in the U.S. and how she was hoping
for help from the counseling center when she was struggling with the sense of double
consciousness. She stated:
I wish counselors reached out to me or international student[s] on campus. It would’ve
have helped me as I was struggling to process the change I was going through. I struggled
with deciding which culture I should use. I still struggle sometimes with carrying dual
identity, but I try to do my best and move on in life.
In the same fashion, Grace believed the international student office is responsible for providing
students with help and guidance when the conflict of identity arises. She stated:
It is the school responsibility to have someone to guide the international students and help
them. The schools advertise to the international students as this an awesome place to
study and stay, then they should offer emotional support like psychological support. So I
think it's their job it's either through counseling or ambassadors.
On the contrary, Rebecca shared an opposite view where she believed it is the international
student’s responsibility to seek guidance and help from therapy or counselors. She explained, it
is evident that the students experience depression, identity crises, and become demotivated
during the transition from their home country to the U.S. As a result, they need an expert
therapist to help them with this transition. She shared her personal positive experience with the
therapist by stating, “therapy definitely helped me when I was really exploring this whole
identity crisis.”
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Students Clubs and Organizations
Another common source of support participants identified was the aid of student clubs
and organizations at the universities. Participants highlighted getting involved in a student
organization can create opportunities for student engagement and allow them to stay
connected with others who share similar experiences or conflicts. Participants also
emphasized being part of a student organization can empower students to engage with
diverse groups of people and ease the feeling of being culturally different. Angela’s
statement is worth mentioning:
Being part of a student club during in my first few years studying in America had a huge
impact on me. It gave me access to opportunities that I didn’t find anywhere else … I felt
less lonely, and I felt like I can finally be who I am and practice my culture especially
during the Islamic holidays like Ramadan and Eid.
In the same manner, Rebecca shared how the Indian student organization at her university was
one of the major support systems she had while studying abroad. Being able to celebrate the
Indian holidays with the club made her feel less homesick and more herself. She credited the
president of the Indian student organization in her university as he was constantly
communicating and reaching out to help her with the adjusting process. His effort and guidance
in navigating the new culture made Rebecca’s transition from her country to the U.S. smooth.
Chapter Summary
This chapter presented the multifaceted fashions in which the international students who
attended U.S. universities experienced the phenomenon of double consciousness. In Figure 7
below, I painted a picture of the two conflicting consciousnesses that international students had
to deal with while pursuing their education in the U.S. universities. The left picture shows the
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international students’ original consciousness they had from their original culture and the right
one pictures the international students’ added consciousness from the mainstream culture (U.S.
Culture).
Figure 7
The Two Conflicting Consciousnesses of International Students

This chapter also identified the strategies international students used to deal with the
feeling of two conflicting identities. I presented the findings from 241 qualitive surveys and 11
individual interviews. While the majority of the participants were not familiar with the concept
of double consciousness, their experiences showed they definitely experienced this sense in
various ways. All participants experienced the feeling of bearing a double social and emotional
identity: their upbringing and the context of America in which they found themselves. The four
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major instances of double consciousness participants emphasized were academic,
communication, behavior, and social instances.
Findings also showed international students made sense of the positive and negative
ramifications of their lived experiences with the phenomenon of double consciousness. To
overcome the sense of dual identity and not belonging, international students utilized different
coping mechanisms and they re-created their own unique identities. In the next chapter, I analyze
the major themes that emerged from the above findings in the lenses of selected theories.

95
CHAPTER FIVE: THEORETICAL ANALYSIS
The purpose of this qualitative study was to identify how international students
experience the sense of double consciousness while studying in U.S. universities. It also sought
to explore the strategies they utilized to adjust to the new culture. In this chapter, I analyze the
findings using two theoretical frameworks to support the rationale for my study and understand
the phenomenon in depth from the lens of the participants’ experiences. To analyze and interpret
my findings, I applied the two analytical theories that were discussed earlier in Chapter Two, in
the theoretical framework section.
The initial utilization of these theories was to understand the experiences of international
students with the sense of double consciousness and the mechanisms they used to deal with this
sense. By illustrating each theory and giving an overview of the implications of these theories, I
was able to gain a comprehensive insight about the students’ experiences with double
consciousness. For this process, I first adopted Du Bois’s (1903) double consciousness model as
the overarching theory to analyze the first and the third findings from this study. Through the
lens of this theory, I explored how international students experience the sense of double
consciousness and the effects of this sense on students’ identities. The second theory I applied
was Berry’s acculturation theory to analyze the second and the fourth theme of this study’s
findings. This theory explained the perceptions of double consciousness and demonstrated how
international students coped with the sense of double consciousness by assimilating and
integrating with the mainstream culture. This theory also showed how code-switching was a
strategy that international students used to acculturate.
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Theorizing International Students’ Double Consciousness
According to the first theme (familiarity with double consciousness), most international
students in the study revealed their unfamiliarity with the expression of double consciousness
and they expressed they never thought about this sense before. Nevertheless, these students
confirmed they experienced this sense in many forms and this sense impacted their identities and
their personal and social lives in general. As stated in the third theme (effects of double
consciousness) participants revealed they struggled with viewing themselves as being part of two
categories. Ultimately, the sense of double consciousness affected these international students’
lives in many ways both negatively and positively. For example, Participant 38 drew a picture of
his negative experience with the sense of consciousness. He stated, “I become not confident.”
For him, switching behaviors to match the mainstream culture caused him to lose confidence in
himself and experience low self-esteem. This low self-esteem led him to have a sense of
insecurity of who he really was. Grace also elaborated on some of the deleterious effects of
experiencing the sense of double consciousness. For Grace, losing the sense of belonging was
one of the negative effects of experiencing the sense of duality. She felt like she did not belong
to either culture: her home culture where she was born and raised or the American culture where
she resides and studies.
Despite their struggles and conflicts, participants in this study emphasized the benefit of
experiencing the sense of double consciousness. The sense of duality was a factor that allowed
them to construct their own identity. Another positive effect of experiencing the sense of double
consciousness was participants’ ability to shift their thoughts and practice. They believed the
sense of double consciousness allowed them to embrace other living styles. It broadened their
horizons and made them grow as people.
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Du Bois’ (1903) theory of double consciousness supports the above two findings. Double
consciousness theory emerged in the past to describe African Americans whose identities were
divided into several parts. It also explains the element of struggle that African Americans faced
in trying to reconcile their identities as Blacks and American citizens in the United States (Du
Bois, 1903).
In his book The Souls of Black Folk (1903), Du Bois used the metaphor “The Veil” to
describe the way in which racism made it difficult for white people to see African Americans as
true Americans and for African Americans to view themselves in any way other than the labels
that white Americans labeled them with. As a consequence, African Americans suffered from a
damaged self-image and low self-esteem. Du Bois explained African Americans experience
double consciousness by wearing a veil. The split identity came from trying to reconcile (mostly
unsuccessfully) the two identities as Black living in a white society. Du Bois asserted that the
“The Veil” prevented white people to view African American as true American. At the same
time, the veil made it impossible for African Americans to see themselves as who they really
were. They were forced to have a double life and double consciousness where they have a
definition of self when they were around their families and another definition based on how
others viewed them. Du Bois (1903) stated,
It is a peculiar sensation, this double-consciousness, this sense of always looking at one's
self through the eyes of others, of measuring one's soul by the tape of a world that looks
on in amused contempt and pity. One ever feels his twoness,—an American, a Negro;
two souls, two thoughts, two unreconciled strivings; two warring ideals in one dark body
(pp. 2-3).
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Notwithstanding, African Americans were constantly struggling with the veil, the veil according
to Du Bois, was gifted with second sight. This sense double consciousness provided a profound
insight for African Americans and helped them to have a deeper understanding of the social
realm in which they lived in. At the same time, they found a way to be integrated into American
society.
An analysis of the current concept of double consciousness as presented by the Stanford
Encyclopedia of Philosophy (2016) further sheds light on the findings of this study. The
following section presents the tenets of the theory of double consciousness and analyzes data
nuggets accordingly.
a) Confusion of two sets of attitudes, feelings, and beliefs. Findings of this study
confirmed international students found themselves conflicted between two sets of
identities (their heritage identity and the U.S. identity) while they studied in U.S.
universities. As a result, they felt confused, lost, and conflicted about the identity they
should hold onto.
b) A self-awareness of the reality of the adopted culture. All participants realized their
adopted culture was totally different from their original culture. This was particularly true
for international students who came from collectivist cultures, where they had strong
family and friendship connections. However, when these students came to the U.S., they
struggled and felt challenged to live in an individualistic society.
c) A reflective confrontation. Findings indicated student participants usually modified
their behaviors to accommodate the dominant culture. These participants explained how
they put efforts to adjust to new sets of behaviors by giving up certain habits and
behaviors they gained from their original culture. Their preference to adapt the U.S
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culture led them to have a sense of conflict requiring them to constantly compare their
original culture with the U.S. culture.
d) A consciousness of representing a culture that has been devalued. Some participants
alluded to certain religion practices they set aside while living in the U.S. As
representatives of their cultures of origin, they understood their roles of flag bearers and
intended to not betray their origins, but were, however, forced to do so in some
circumstances.
e) A pervasive sense of uncertainty. Findings showed international students

experienced a sense of uncertainty in their academic life especially when it came to
classroom interactions. These students felt torn between their past academic behaviors
in their countries and their current activities in the U.S. classrooms. For example, they
were uncertain as to how to address the teachers, and interact with other students, and
participate in the classroom.
f) Feelings of despair. International students in this study encountered emotional
distress, lack of self-confidence, and persistent feelings of losing their sense of
belonging. They blatantly faced an unsolved dilemma every time the two cultures
were fighting; causing them to live with a great sense of despair.
Discussion
Du Bois’s (1903) theory of double consciousness can be applied to international students
who struggle with two conflicting identities. The first important aspect highlighted by the data
analysis was that experiencing the sense of double consciousness was not a choice for these
students. Du Bois used the concept double consciousness to refer to the issues that African
Americans faced due to the internal conflict they had while they were trying to simultaneously

100
define who they were. He described how this dilemma effected African American’s identities as
they lived in a white-dominated society. In this study, I followed Du Bois’s (1903) approach and
I utilized the theory of double consciousness to describe how international students managed to
live with two identities, bearing their upbringings background, and the culture of the U.S. at
once.
The findings broadly supported Du Bois’s (1903) work. It showed that even though the
international student participants in this study have different backgrounds, cultures, languages,
values, and educational backgrounds, they were nonetheless struggling with the sense of double
consciousness. They were constantly viewing themselves through the lens of the host culture and
through the lens of their home country. Angela stated,
I feel like I have cultural clash, every time I have to make a decision, I have to pause for a
second and think, is my behavior going to match the culture and the context of the world
I live in or not.
In addition, participants articulated they have the gift of a second sight which matched what Du
Bois (1903) explained earlier. Due to experiencing the sense of double consciousness,
international students acquired new behaviors that matched the host culture while keeping the
behaviors expected by family or friends from the original culture and this led them to create their
own identity. Hannah said, “I created a new identity that is a combination of both.”
Consistent with the previous studies, this research found participants who experienced the
sense of double consciousness may face some negative results. For example, Jibreel (2015) and
Becker and Bhugra (2005), proposed students who had conflict of culture or identity may suffer
from identity crisis, mental and emotional stress, and low self-esteem. These students may also
become torn between both identities, making difficult for them to unify these identities into one.
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In accordance with the present finding of re-creating new identity, previous studies have
demonstrated that constructing identity is considered to be an ongoing process. According to
Hall (1996), “Identification as a construction, a process never completed—always 'in process'”
(p. 2). In Figure 8, I present how the sense of double consciousness led international students to
re-create their own identity based on their cross-culture experiences.
Figure 8
International Students’ Development of New Identity

Theorizing International Students’ Acculturation
Findings about the perceptions of double consciousness aligned well with acculturation
theory. According to this finding, international students come to the U.S. having their own home
country culture, then they adjust to living in a different culture which in this study the U.S.
culture. These participants acknowledged they found cultural challenges in cross-cultural
communication and classroom settings. However, these students navigated their way by
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acculturating with the host culture. For example, in the academic world, participants’ previous
educational experiences seemed to be conflicted with their new learning environment in the U.S.
leaving them confused about the identity position they should hold. The majority of the
participants preferred the U.S. approach as a way to assimilate with the host culture. Judi
asserted,
I used to express myself in my country and that caused me lots of trouble … when I came
here I didn’t share my views on anything. People here thought I was shy or not
understanding the topic. Later, I realized I can finally say what I have in my mind.
Findings about the coping mechanisms international students utilized to overcome the sense of
double consciousness also correlates well with the acculturation theory. The findings showed
code-switching was a form of survival strategies for international students to acculturate with the
host culture. Elham Stated,
I have learned in order to survive I have to switch code. For example if I'm talking to a
group of students, it's very easy. First of all most of the time we communicate in our own
language or if he's somebody that comes from another region, we use English but it still
easy. I'm not guarded you know! I don't kind of take extra care to know what to say and
how to say it … but if I'm talking to a white person or an American I had to carefully
choose the words that I use … I have learned that if I'm talking to them, then I have to be
on guard to choose what to say and what not to say and how to say.
Acculturation refers to the exchange process of the cultural and psychological change as a result
of the contact and interaction between two or more cultural groups. According to Redfield et al.
(1936),
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Acculturation comprehends those phenomena which result when groups of individuals
having different cultures come into continuous first-hand contact, with subsequent
changes in the original culture patterns of either or both groups. (pp. 149-150)
The process of acculturation requires cross-cultural communication, and due to this
communication, some changes or adaptations may happen. For this theory, Berry (1992)
proposed four acculturation strategies and outcomes. These outcomes of acculturation can be
different from one to another, depending on how people accept or adapt to the new culture.
According to Berry (1992), the four acculturation strategies are: Assimilation, integration,
marginalization, and separation (see Table 4).
Table 4
The Original Berry’s Acculturation Model

Source. Berry et al. (1987, p. 496)
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Discussion
Major tenets of acculturation theory include assimilation, integration, separation, and
marginalization (Berry, 1992). The findings that emerged from this study revealed assimilation
and integration were the most adopted acculturation strategies for international students who
experienced the sense of double consciousness. Surprisingly, separation and marginalization
were the least accepted acculturation options by participants in this study. Previous findings
aligned well with the literature regarding integration as the most predominant strategy of
acculturation by international students (Cao et al., 2017; Neto et al., 2005; Pan & Wong, 2011;
Yu & Wang, 2011). For example, Yu & Wang (2011) indicated that Chinese students in
Germany chose integration as their preferred acculturation strategy. Yu and Wang’ study showed
that even though these Chinese students had the necessary skills to navigate the mainstream
culture, they integrated into German culture while keeping their Chinese beliefs and customs.
In contrast with the aforementioned study, Kline and Lui (2005) asserted 71.09% of
international students favored the separation strategy as a way to acculturate. Kline and Lui’s
findings revealed that students had a strong adherence to their original culture and traditions and
large rejection to the mainstream culture which they lived in. Below, I discuss the four
acculturation strategies in detail, and I relate them to the findings of this research.
1: Assimilation: This tenet describes the willingness to adapt to the dominant cultural
practices and exclude their own culture. This study revealed the majority of participants
had a strong preference to the culture of the United States, to which they assimilated.
When the conflict of identity arose, participants in this study decided to assimilate (see
Table 5 for examples of assimilation).
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2: Integration: This tenet of acculturation theory describes the attitude of individuals who
want to retain some features of their own culture while adopting other aspects from the
dominant culture by learning the necessary skills and values. Participants in this study
successfully adopted the receiving culture, U.S. culture, without diminishing their
heritage culture.
3: Marginalization: This describes individuals who feel disconnected from both their own
and the majority culture. Some of the participants described how they felt disconnected
from the U.S. culture and felt lonely while studying in the university. These participants
also mentioned they experienced reverse culture shock when they went back to their
countries making them feel disconnected from their own culture as well.
4: Separation: This tenet refers to individuals who desire to maintain all the features of
their own culture and reject the majority culture. According to my findings, none of the
participants felt separated and fully rejected the U.S. culture. On the contrary, they
embraced it wholeheartedly.
Even though the majority of the international student participants submitted they faced
conflict with their identities when they stepped into a new culture, they viewed themselves
through the eyes the society they lived in, which was the U.S. culture. These international
students made a conscious decision to acculturate by either assimilating or integrating into the
dominant culture. Accordingly, these participants came to understand integrating or assimilating
with the host culture comes with many advantages. Berry (1992) explained that choosing an
integration approach result in reduced stress levels for individuals. Berry’s explanation tied well
with the results of this study as international students explained they felt like a member of the
society, they experienced less stress, and they had more opportunities to reflect, grow, and learn
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more about themselves when they assimilated or integrated with the mainstream culture. Michael
identified some tips for international students to assimilate with the majority culture, he stated:
“international students should step out of their comfort zone and try out a different lifestyle.”
Another participant showed a strong desire to integrate into the mainstream culture. She realized
that even though she has pride in her culture, she decided to integrate with the culture she lived
in. She stated, “Brazilians are very loud, we use body language and we talk with gestures a lot. I
have to be mindful of this around Americans.” She explained whenever she was around
Brazilians, she could speak the way she used to in her country by using body language without
fear of being judged. Yet, when she was around Americans she tried to behave differently in
accordance with the American culture.
Table 5 below illustrates how international students responded to the conflict when they
experienced the sense of double consciousness and they had to choose between two different
worlds. As presented earlier in the findings section, it is apparent that most, if not all,
international students in this study preferred to assimilate or ingrate into the American culture.
The participants attested that blending in with the U.S. culture came from the hope to become
socially accepted.
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Table 5
International Students’ Responses to Double Consciousness Conflict
Examples of
conflicts

Original Culture
Demands

Class Interaction

You may not ask
You must ask questions
questions or speak in the and participate.
class without permission

Adopted the US
approach.

Addressing
teachers/instructors

Should be formal and
addressed by academic
title. Never by first
name.
Hold the bowl closer to
mouth.

Informal and can
addressed by first name.

Adopted the US
approach.

leave the bowl on the
table instead of holding
it

Adopted the US
approach.

Dress code

Dress modesty and
cover most of the body.

Dress Less modesty.
Does not require cover
most of the body parts.

Adopted the US
approach.

Perception of self

View self as part of the
society

View self as an
individual

Adopted the US
approach.

Eating habit

US Culture Demands

Course of Action

These two findings are consistent with the acculturation theory approach as it proved
change is inevitable to these students. Internal or external change somehow occurs to
international students as they live in a completely different culture. The extent of the things that
change differs from one student to another. The cultural changes international students may face
include alterations in a group’s customs and the cultural settings. Psychological changes include
changes in an individual’s thoughts and behaviors toward the acculturation process, their own
cultural identities, and their lifestyles, social rules, and behaviors when it comes to
communicating with others (Phinney, 1992).
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Overall, as is portrayed in Figure 9 below, there were correlations between the findings
and the two theories: Double consciousness and Acculturation theories. The sense of duality
started when international students from different cultures came to the U.S. while having no
knowledge regarding the feeling of double consciousness or how this sense can affect their
identities. Even though these international students were not familiar with the expression of
double consciousness, they experienced this feeling and they made progress to deal with it.
When the feeling of twoness arose while these international students were living in the U.S., they
decided to acculturate using two (assimilation and integration)of the four strategies that Berry
(1992) showed in his model. These international students also embarked on cultural codeswitching as a way to acculturate. Turning now to the experimental evidence, even though these
students tempted to cope with the sense of double consciousness by acculturating, they
experienced some positive and negatives effects. As Du Bois (1903) explained in his theory,
double consciousness can be both a gift and a burden. This study confirmed international
students struggled and benefited from experiencing double consciousness. From the negative
aspect of double consciousness, international students lost the sense of belonging. Due to the
collision of two cultures, these students felt conflicted and lost, they did not know how to be a
full member of either society: the host culture they live in or their own culture they came from.
Participants also found positive aspects of their experience with the sense of twoness. For
international students, this sense was rewarding as they were able to see the world from a
different lens and experience different cultures, values, and practices. This sense of twoness was
also a tool international students used to discover themselves and construct their own identities.
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Figure 9
Relations Between Findings and Analytical Theories

Chapter Summary
In this chapter, I linked and analyzed the major emerging themes from the data analysis
with two theoretical frameworks. Those theoretical frameworks were Du Bois’ (1903) double
consciousness theory and Berry’s (1992) acculturation theory. By utilizing Du Bois’ (1903)
notion of double consciousness, I was able to gain a deep understanding of how international
students experienced the sense of double consciousness and how this sense effected their
identities. On the other hand, employing Berry’s (1992) acculturation theory gave me the ability
to explore how international students used the sense of double consciousness to assimilate or
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ingrate with the host culture. Thus far, the previous two chapters brought together answers to the
three research questions of this study. It showed that international students did not have any
familiarity about the sense of double consciousness. Yet, they experienced double consciousness
without knowing through the perceptions and effects of double identity. They also experienced it
by finding several coping mechanisms to deal with the sense of double consciousness. In the
following chapter, I present an overview of the study and I provide a summary of the study,
implications, and recommendations for future research study.
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CHAPTER SIX: STUDY SUMMARY, IMPLICATIONS, RECOMMENDATIONS, AND
CONCLUSION
The purpose of this study was to examine the phenomenon of double consciousness or
twoness as experienced by international students while studying at U.S. universities. To achieve
this purpose, I followed a qualitative method of inquiry by giving voice to participants through a
written survey, and virtual interviews. From the survey and personal interviews I conducted,
participants expressed their experiences with the sense of double consciousness and identified
the effects of this sentiment on their identities. In this chapter, I provide a summary of the study,
including the major study findings. I also discuss the implications from this study, as well as
recommendations for U.S. institutions, educational practices, international students, and future
research.
Study Summary
This study was undertaken to investigate the lived experiences of international students
who have studied in the United States with the phenomenon of double consciousness, which
other scholars refer to as twoness. For this investigation, I followed the qualitative research
design. I also employed a phenomenology approach to uncover the meaning of the lived
experiences of the international students and find the commonalities across their experiences
(Creswell, 2018). After applying for and receiving the approval of the Institutional Review
Board (IRB) from the University of St. Thomas, I initialized this study by collecting data using
two qualitative methods: a qualitative survey and personal interviews. From the survey, I
received 241 responses, and to gain in-depth knowledge about the international students
experiences with the sense of double consciousness, I interviewed 11 participants.
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For the selection of participants for my study, I used purposeful sampling, particularly
convenience sampling which enabled me to recruit participants and gain rich data for my study.
In order to participate in this study, participants met seven criteria for selection: they were
international students, graduates or undergraduates, males or females who lived and studied in
the U.S. for a minimum of two years. Participants who had completed their study and returned to
their countries had to have been graduated for no more than five years. Participants had to be
able to communicate in English to describe their experiences, and lastly, participation was for
volunteers who wished to share their experiences.
I ensured study triangulation by combining multiple data collection methods such as
surveys, interviews, reflexivity notes, member checking, and peer debriefing (Merriam, 2009).
After I collected the data, I proceeded with transcribing following each interview. Then, I started
the qualitative analysis by reading through the data several times, which I coded line-by-line, and
subsequently clustered into categories and themes. According to Creswell (2007), “forming a
code or categories represents the heart of qualitative data analysis” (p. 184).
Findings for this study consisted of four themes that emerged from the analysis of data.
The first theme, familiarity with double consciousness, clearly determined that most international
students were not familiar with the term “double consciousness”. However, the vast majority of
participants acknowledged that even though they were not familiar with the concept, they
experienced it.
The second theme, perceptions of double consciousness, showed how international
students faced a plethora of conflicts as a result of experiencing the sense of double
consciousness. The participants in this research indicated that they conflictingly behaved like
two people in one person in the areas of academic, communication, behavioral, and social
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instances representing typical manifestations of double consciousness. In terms of academic
instances, participants’ previous educational experiences—which originated from their home
cultures—always resurfaced and conflicted with their new learning—in the U.S. culture—
leaving them struggling to choose between one of their two identities. Furthermore, in regard to
the communication instances, participants conceded that speaking a different language and
having different accents greatly affected their communication abilities leading international
students to experience the sense of twoness. The behavioral instances of double consciousness
included a variety of situations that compelled international students to modify their existing
behaviors to accommodate the U.S. mainstream culture. Lastly, all the participants agreed that
they experienced the phenomenon of double consciousness when they strove to navigate two
different cultures, namely the individualistic (of the United States) and collectivist cultures
(representing their home cultures).
The third theme, the effects of double consciousness, showed that experiencing double
consciousness left both negative and positive effects on the participants in this study. The
negative effects were related to two factors, emotional and social factors. The first underlying
factors were emotional, such as experiencing an unfulfilled sense of belonging and the sense of
conflict between two cultures. On the other hand, participants also discussed social factors such
as losing some traditional and religious practices and feeling obligated to accept different social
norms. Participants in this study also experienced the positive effects of double consciousness.
The sense of conflicts led them to shift their thoughts and practices. The majority of the
participants repeatedly used phrases such as “Learned to accept other cultures, thoughts, and
perspectives” and “I think differently” to show how experiencing the sense of double
consciousness sparked a period of personal growth and self-improvement. For participants,
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experiencing the sense of double consciousness allowed them to develop a new identity and
enabled them to have a greater understanding of both cultures.
The fourth theme, coping with double consciousness, revealed the coping mechanisms
that international students used to deal with and overcome the feeling of double consciousness.
Building friendships was one of the greatest strategies international students used to overcome
their sense of ontological conflict. For the majority of participants, building friendships with
fellow international students was more favorable and easier than befriending American students.
Code-switching was another strategy participants used to withstand and navigate both worlds
they lived in. The majority of participants elaborated on the support they received from various
services such as the international student office, counseling and psychological center, and student
clubs.
Two theoretical frameworks shed light on the four themes that represented the
experiences of international students regarding the phenomenon of double consciousness. The
two analytical theories included W.E.B. Du Bois’s (1903) double consciousness as the
overarching theory. This theory explained how experienced the phenomenon that many of the
participants would not clearly identify at the start of this study and how this sense of twoness
effected their identities and their personal lives in general. The second theory I utilized was
Berry’s (1992) acculturation theory to explain how international students acculturated and
overcame the sense of double consciousness by assimilating and integrating with their new
culture.
Implications of the Study
This study implied the paramount importance of helping international students
understand the phenomenon of double consciousness to ensure success for their social
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integration and academic success. Findings from this study drew a number of significant
implications. First, international students in this study showed less familiarity with the
phenomena of double consciousness. Even though this concept was not well known to these
students, they explained how this sense greatly impacted their identities and their daily life
practices. Therefore, it was pivotal to focus on exploring ways to help international students who
experienced this sense. Understanding Du Bois’ (1903) concept of double consciousness was a
key to providing the best support possible for international students. Using Du Bois’ (1903)
concept helped me to understand that the sense of double consciousness ensued from being an
international student who came from a completely different culture and lived in the American
culture. This concept provided the basis for deeper insights into how this conflict effected the
international students’ identities.
Second, this study implied that the identity crisis of international students in the form of
double consciousness is present in and excruciating for international students. Participants in this
study were culturally competent and had the capacity to understand people across cultures. They
also had the necessary skills, knowledge, and behaviors to interact with people from the
mainstream culture. However, international students faced a real crisis with their identities. Once
they came to the realization they were not part of the American culture and were not able to
practice their own rich culture in the U.S., they felt conflicted. They were torn between acting
like a citizen of their country or as an American. For most participants, the sense of double
consciousness was a taboo, they were not aware of this sense, nor could they understand it. As a
direct consequence, these students experienced identity crises.
Third, the study implies that even though international students were not familiar with the
phenomenon of double consciousness, they experienced this sense in many different forms that
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somehow impacted their identities. Having the sense of dual consciousness affected their
academic journeys, their communication with people from across cultures, their behaviors, and
their social lives in general.
Fourth, of the phenomenon of double consciousness comes with negative effects for the
international students who feel conflicted between two cultures. Living in a completely different
culture had obviously affected international students’ sense of belonging. After spending a
significant amount of time in the U.S. culture, international students acquired new values and
behaviors. However, when these students went back to their countries, their double
consciousness resurfaced in the form of reverse culture shock because once again they lost their
sense of belonging to either culture.
Fifth, the study implies that in spite of challenges and conflicts international students
faced due to experiencing the sense of double consciousness, international students were able to
see the world from a different lens based on their personal experiences. These participants
created a unique experience for themselves and learned to accept other cultures and perspectives.
They had the opportunity to transform their lives and construct new identities based on their
personal experiences.
Sixth, results imply that during the international students’ transition from their home
country to the U.S., they used different support systems to cope with the sense of double
consciousness. Participants implied the international student office played a prominent role in
helping them to cope with the sense of double consciousness by offering assistance and guidance
to them. In addition, on campus counselors and therapists were another coping mechanism that
international students used to help with their identity crisis experiences. Findings also
emphasized the importance of campus cultural clubs for international students. Their engagement

117
in these clubs helped them increase their sense of belonging. Friendship formation was another
strategy international students used to cope with the sense of double consciousness.
Recommendations
In this section, I provide recommendations for U.S. institutions and for educational
practices in the hope of creating an environment that enables international students to have a
valuable experience during their stay in the U.S., academically, socially, and emotionally. In
addition, I provide recommendations for international students to help them overcome the sense
of double consciousness and make the most out of their stay in the U.S.
Recommendations for U.S. Institutions
Although the results of this qualitative study are not generalizable, I cautiously provide
some recommendations that might be pertinent to institutions of higher learning dealing with
international students who could experience the phenomenon of double consciousness. The study
findings revealed a great deal of experiences that international students had in the university with
regard to adjusting to the new classroom culture and norm. For that reason, I recommend the
policymakers in U.S. universities to contribute to easing the cross-culture transition that
international students go through and help international students who experience identify
conflict. Recommendations presented below are for international student offices, counseling
offices, and cultural clubs.
International Student Office
International student offices should put more effort into the orientation to enhance the
international students’ overall experiences. The orientation should be mandatory, and it should
discuss the major obstacles, struggles, and conflicts international students often face, like the
sense of double consciousness. The international student offices have a major responsibility to
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raise awareness about the U.S. education system and the expectations in the classrooms. This
will help international students with their adjusting process to new cultural norms and a new
educational system.
Furthermore, the international student offices can be a vital support by providing a safe
and open environment for international students to safely conversate, ask questions, and discuss
culture and cultural identity. Lastly, the office of international students should be the first place
to provide help and support systems to the international students who face issues related to
culture or identity. This can be achieved by familiarizing the international students with the
support groups that the universities have and referring these students to on-campus counseling
offices, and student cultural clubs.
Counseling and Psychological Centers
Counselors should find a way to reach out to international students on campus and
inform them about the services they provide. This can be accomplished by sending emails,
posting brochures on campus, and coordinating with professors so they can come and speak
personally with international students in the classrooms. Counselors should also understand the
international students’ home cultures in order for them to provide effective services and help
them with the sense of double consciousness.
Most importantly, counselors should present an open, safe, and respectful environment to
encourage international students to express themselves and to be true to who they are.
Counselors should also help these students to share their thoughts, ideas, and concerns with no
fear. Their offices should also be equipped with personal touches to show that they are aware of
different cultures, like having some pictures, posters, or books from different cultures.
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Campus Cultural Clubs
Campus cultural clubs at U.S. universities should focus on promoting awareness about
international students and show appreciation of diversity. The study reported that some
international students hesitated to celebrate certain holidays they used to in their countries
because they did not want to be judged and they wanted to feel a part of the U.S. culture. Doing
so, international students feel conflicted about their identity. Therefore, the campus cultural clubs
have an important job when it comes to promoting group activities and events that are related to
international student cultures. This can be accomplished by celebrating certain holidays or
celebrations related to the international students. For example, for Chinese students, the Chinese
club should organize events to celebrate the Chinese New Year and educate other students about
it. This will help international students feel less conflicted about their identity and it will give
them the chance to celebrate their holidays without feeling like an outsider.
Recommendations for Educational Practices
Educators should be mindful about learning differences, especially when teaching a
diverse group of students who come from different cultures. Educators should foster dialogue
about identity and include both domestic and international students in the dialogue. This will
help domestic students to better understand the international students and the extent of what they
may go through. It can also help non-international students to gain awareness, build empathy
with others, and validate other students’ perspectives and experiences. It will also help
international students be open about their identity. Lastly, I recommend that schools’ and
universities’ curricula include subjects like identity and identity formations.
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Recommendations for International Students
My research will help raise awareness within the international student community that
they are not alone in their struggle with experiencing the sense of double consciousness. It will
likely help them to better understand themselves, feel validated, and understand that everyone is
different. International students should show their uniqueness and embrace who they are.
Furthermore, international students should to seek opportunities and learn new ways of
interacting with others, sharing their cultures, and appreciating the opportunities of living and
learning about the culture and people who are revolving around them. Further still, international
students should expand their friendships and social networks. They should seek friendship with
either indigenous or other international students who share similar interests or hobbies to feel
less isolated.
When the sense of conflict arises, international students should seek help. This can be
accomplished by reaching out to other international students they trust and having a conversation
about the conflict of identity the may experience. International students should also seek help
from on-campus counselors to help them with the sense of double consciousness. Lastly,
international students should understand their personal identities and the identities they
developed in the host country. I recommend that international students focus on their positive
change and appreciate their personal growth.
Recommendations for Future Study
There is a dearth of academic writing on international students and their experiences with
the sense of double consciousness. While my study contributes to the need to elucidate the
perspectives and the experiences of international students with the sense of double consciousness
in the U.S., more research is needed. I suggest extending this research and examining how other
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international students in different countries experience the sense of double consciousness to see
if the findings are discrepant or accordant. It is equally important that future research investigate
how women and men are different when it comes to experiencing the sense of double
consciousness.
While traditionally, international students encounter challenges and experience the sense
of double consciousness in the host culture, I propose studying how these students experience the
sense of double consciousness when they go back to their home countries. A further study could
assess the long-term effects of double consciousness on international students’ identity, family,
and society in general. Lastly, future studies could fruitfully explore the process of change
international students undergo due to experiencing the sense of double consciousness. I
recommend future researchers look into some solutions regarding international students’ identity
issues and provide some guidance to help international students deal with the sense of twoness.
Conclusion
My study contributes to the literature regarding the international students' experiences
with the sense of double consciousness. This study portrayed the effects of this sense and the
coping strategies international students used to overcome the sense of dual identity. The focus of
my study was to investigate the phenomenon of double consciousness that international students
encounter while studying in U.S. universities. Beyond this, I sought to understand the effects of
this sense and the coping strategies that international students used to overcome the sense of dual
identity. I came to a deeper realization that international students have somehow lost part of their
original identities, and they switch codes to fit in with the dominant culture they lived in. The
analysis of the data led to drawing the following conclusions:
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1) International students experienced a wide array of challenges and conflicts with their
identity due to experiencing the sense of double consciousness. According to this
study, the vital instances of double consciousness that left the participants struggling
to choose between one of their two identities occurred during their academic,
communication, behavior, and social interactions.
2) The sense of double consciousness was a double-edged sword. It affected
international students positively and negatively.
3) Most international students favored the U.S. culture when the conflict of identity
arose. The reason behind that is because these students wanted to excel in their
academic performance and feel included with the dominant culture they lived in.
4) International students expressed they had formed their own identity. The formation of
the new identity came as a result from living and experiencing two completely
different cultures.
Finally, the international student’s perspective and insights drawn from this study will, I hope,
provide precious information to international students and help them with managing the sense of
double consciousness. It also offers reassurance to these students that they are not alone in this
struggle with the sense of double consciousness and give them strength to make it through their
stay in the U.S. without losing the sense of self.
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Appendix A: Personal Interview Questions
Below are some of the personal interview questions that I used for the purpose of this study:
1. Can you tell me about yourself?
2. What did it mean to be an international student at one of the USA universities?
3. How does your cultural upbringing/racial identity influence your daily experience as an
international student living in another country?
4. Tell me about a time when you felt that your home culture was conflicting with the US
culture. if there is any?
5. Are there any incidents where you had to choose between behaving like a citizen of your
own country and behaving like an American? In another word, did you feel like you were
switching from one person to another?
6. Are you familiar with the concept of double consciousness? If yes, how would you define
the phenomenon of double consciousness?
7. Have you ever experienced the sense of double consciousness while studying in the USA,
if yes, how?
8.

In what ways has double consciousness affected your identity?

9. Has the sense of double consciousness served as a benefit or negative to you? Explain?
10. From your perspective, how can international students overcome or deal with the
phenomenon of double consciousness?
11. Whose job to guide or help international students to understand the changes and
challenges they may face especially when it comes to their identity?
12. Is there anything else you want to add about the sense of Double Consciousness that we
didn’t cover in the interview?
13. Do you have any questions for me?
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IRB - UNIVERSITY OF ST-THOMAS
Date: September 14, 2020
To: Amal Jamali
From: Sarah Muenster-Blakley, Institutional Review Board
Project Title: [1615222-1] The Phenomenon of Double Consciousness and its Effects on the
International Students at Universities in the United States
Subject: New Project Approved
Approval Date: September 14, 2020
Project report due: May 31, 2021
Dear Amal:
I have reviewed your protocol and approved your project as reflected in the application that you
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with this approved submission. IRB approval does not expire; a Study Closure Form must be
submitted once all data collection and de-identification of data has been completed.
Please remember that informed consent is a process beginning with a description of the project
and assurance that the project is understood by the participants and their signing of the approved
consent form. The informed consent process must continue throughout the project via a dialogue
between you and your research participants. Federal law requires that each person participating
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in this study receive a copy of the consent form. All original records relating to participant
consent must be retained for a minimum of three years upon completion of the project.
Amendments to targeted participants, risk level, recruitment, research procedures, or the consent
process as approved by the IRB must be reviewed and approved by the IRB prior to
implementing changes to the research study. No changes may be made without IRB approval
except to eliminate apparent immediate hazards to the participant.
Any problems involving project participants or others must be reported to the IRB within one
(1) business day of the principal investigator's knowledge of the problem. A problem reporting
form is available in the IRBNet Document Library or on the IRB website and should be
submitted to muen0526@stthomas.edu. Any non-compliance or complaints relating to the
project must be reported immediately.
Please direct questions at any time to Sarah Muenster-Blakley at (651) 962-6035 or
muen0526@stthomas.edu. I wish you success with your project!
Sincerely,

Sarah Muenster-Blakley, M.A., CIP
Chair, Institutional Review Board
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Appendix C: Consent Form

Research Participation Key Information
The Phenomenon of Double Consciousness and its Effects on the International
Students at Universities in the United States.
What you will be asked to do:
I ask participants to participate in the
interview. The time commitment is about 35
minutes to an hour , and the study will take
place online using ZOOM or video call or
send questions via email.

Participating in this study may result in
some emotional distress

Please read this form and ask any questions you may have before agreeing to be in the study.
You are invited to participate in a research study about international students and the Phenomenon
of Double Consciousness. The title of this study is “The Phenomenon of Double Consciousness
and its Effects on the International Students at Universities in the United States.” You were
selected as a possible participant and are eligible to participate in the study because you are an
international student who studied or still studying in the United States. The following information
is provided to help you make an informed decision whether you would like to participate or not.
What will you be asked to do?
To do the Interviews, I will be using Video chat or ZOOM to meet or I will send the interview
questions via email if you requested. I will first introduce my topic and give you a brief
description of my study, you will be asked to sign the consent forms. The meeting will be taking
place virtual due to COVID 19. The interview is expected to last about 35 minutes to an hour. I
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encourage you to let me know if feel uncomfortable speaking or sharing any of the events during
the interview that related to you experience with the sense of double consciousness. I will also be
cautious about any foreseeable risk that may arise during the interview and if it happens, I will
encourage you to pause and take a few moments and if you do not feel comfortable
continuing the interview, you have every right to withdraw from my research at any time.
By the end of our interview, I will let the you know that if I need any more information
or elucidation after I transcribe our conversation, I will be contacting you via phone or email.
What are the risks of being in the study?
Participants who take part of this study may experience some emotional distress. They are also
may be recalling some traumatic events or memories.
Here is more information about why we are doing this study:
This study is being conducted by Amal Jamali. This study was reviewed for risks and approved by
the Institutional Review Board at the University of St. Thomas.
The purpose of this study is to investigate how international students at universities in United
States experience the phenomenon of double consciousness and the mechanisms they use to deal
with it. Furthermore, this study intends to investigate the effect of the double social and cultural
identities of the international students, and how it might affect their daily life. Additionally, the
study would learn from the international students themselves what potential factors might
exacerbate their apparent conflict of identity..
The direct benefits you will receive for participating are: There are no direct benefits for
participating in this study
I believe your privacy and confidentiality is important. Here is how I will protect your
personal information:
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Your privacy will be protected while you participate in this study. I would like to emphasize that
there are no costs for participating, and your participation is voluntary as you can withdraw at any
time or refuse to answer any question without any consequences of any kind. Also, your response
will remain completely confidential and anonymous. All the information you share with me will
not be attributed to you or used to identify you or anyone else. During the interview, I will be
taking notes and recording our conversation. I would like to assure you that these notes and record
will be saved in a secure location.
The records of this study will be kept confidential. In any reports I publish, I will not include
information that will make it possible to identify you. The types of records I will create include:
Audio recording and notes. All signed consent forms will be kept for a minimum of three years
once the study is completed. Institutional Review Board officials at the University of St. Thomas
have the right to inspect all research records for researcher compliance purposes.
This study is voluntary and you have the right to withdraw from the research with no
penalties of any kind.
Your participation in this study is entirely voluntary. Your decision whether to participate or not
will not affect your current or future relations with any individuals, employers, cooperating
agencies, or institutions or the University of St. Thomas. There are no penalties or consequences
if you choose not to participate. If you decide to participate, you are free to withdraw at any time
without penalty. Should you decide to withdraw, data collected about you will be destroyed unless
it is already de-identified or published and I can no longer delete your data. You are also free to
skip any questions I may ask.
Who you should contact if you have a question:
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My name is Amal Jamali. You may ask any questions you have now and at any time during or
after the research procedures. If you have questions before or after we meet, you may contact me
at 312-6470269, email address: jama1589@stthomas.edu. My advisor’s name: Dr. Jean-Pierre
Bongila- School of Education – 6519624799 - jpbongila@stthomas.edu
Information about study participant rights is available online at
https://www.stthomas.edu/irb/policiesandprocedures/forstudyparticipants/.
You may also contact Sarah Muenster-Blakley with the University of St. Thomas Institutional
Review Board at 651-962-6035 or muen0526@stthomas.edu with any questions or concerns
(reference project number [1615222-1].
STATEMENT OF CONSENT:
I have had a conversation with the researcher about this study and have read the above information.
My questions have been answered to my satisfaction and I consent to participate in the study. I am
at least 18 years of age. I give permission to be audio recorded during this study.
You will be given a copy of this form to keep for your records.
___________________________________________________________________________
Signature of Study Participant
Date
___________________________________________________________________________
Print Name of Study Participant
___________________________________________________________________________
Signature of Researcher
Date

